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Foreword for the Fourth Issue of the Bulletin of the Center for
Global Education and Exchange

Director of the Center for Global Education and Exchange
Toshiya Aramaki

With the University’s selection for the Top Global University (SGU) Project in 2014, the Toyo
University Center for Global Education and Exchange was reorganized in AY 2015 and has been
leading and supporting initiatives for the internationalization of the University since then. The
initiatives include various efforts to improve students’ foreign language skills; support for Japanese
language education and career development for international students; implementation of various
study abroad programs, overseas internships and overseas volunteer activities; increasing the
number of partner universities; and support for international academic exchange.

With the aim of publicizing the academic knowledge obtained through these activities, we
began to publish the bulletin in AY 2022, and this is the fourth issue. The fourth issue includes five
articles, such as peer-reviewed research papers. I would like to take this opportunity to once again
express my gratitude to everyone who cooperated with editing and peer review, as well as to the
authors who have used this journal to promote their research results.

Toyo University has set goals for each department and has been developing initiatives for
internationalization tailored to the characteristics of the departments, positioning the "Promotion of
International Education through SGU x SDGs" as one of the pillars of its medium- to long-term
academic affairs plan since the completion of the SGU Project. In addition, the Center for Global
Education and Exchange has been focusing on fostering global-minded human resources who can
contribute to a multicultural society by promoting programs to strengthen foreign language skills
both inside and outside of the regular curriculum, various Japanese language education programs
for international students, career development support for international students and overseas
dispatch programs such as study abroad, internships and volunteer work. In connection with these
activities, this bulletin introduces research achievements on internships to support the career
development of international students, as well as reports on English and Japanese language
education.

I hope that the publication of various academic achievements and discussions through this
journal will have an impact on the design and implementation of higher-quality and more effective

education and training programs.

March 2026
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From Résumé to Rhetoric: A Genre-Based Analysis and
Pedagogical Application of English Job Application Letters

Ian Hart

Center for Global Education and Exchange
Toyo University

Abstract

This article explores the application of a genre-based approach to the analysis of English Job
Application Letters (EJALs), with a particular focus on Japanese university students and graduates
preparing for international studies or business careers. The aim of the study is to examine the move-
step structures and linguistic features of EJALs in order to provide pedagogical insights for English
for Specific Purposes (ESP). Using a corpus of 15 authentic solicited letters, the analysis has
revealed that most of the identified moves are commonly employed, and that grammatical features
such as tense usage and register are strongly move-specific. Building on these findings, the study
also reports on a classroom application in which explicit instruction in moves and language features
helped students produce more coherent and professional cover letters. These results underscore the
importance of genre-based pedagogy for equipping non-native English learners with the skills
necessary for effective business writing in globalized professional environments. This study is
believed to contribute to ESP by demonstrating how genre analysis can be directly translated into

pedagogical practice for Japanese learners.

Keywords: genre analysis, English for Specific Purposes (ESP), job application letters, move-step

analysis, Japanese EFL learners

Introduction

In recent years, the need for English business communication has grown rapidly within
Japanese universities. Many institutions have established new language departments aimed at
preparing graduates for participation in international business contexts. Increasing numbers of
students now aspire to work overseas or for foreign-affiliated companies, while domestic firms
engaged in global markets are also adopting English as their working language. Notably, large
Japanese corporations such as Rakuten and Uniqlo have designated English as their official

language of communication, requiring graduates to be proficient in both spoken and written
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business discourse.

As more graduates seek to enter such organizations, it has become essential for them to
understand international job application practices. One important distinction is the English Job
Application Letter (EJAL), or cover letter, which remains uncommon in Japan but is widely
expected elsewhere. As Baugh (1991) explains, the EJAL serves both as an introduction of yourself
and a strategy to interest employers sufficiently to read your resume and to grant you an interview.
Mastery of this genre, therefore, is a crucial skill for Japanese graduates aiming to compete in
globalized employment markets.

Genre analysis has been widely applied in English for Specific Purposes (ESP) research to
better understand the communicative purposes, structural moves, and linguistic patterns of
workplace texts (Bhatia, 1993; Henry & Roseberry, 2001; Swales, 1990; Wang, 2005; Wijayanti,
2017). Building on this tradition, the present study employs an established move-step framework to
investigate 15 authentic EJALs. By examining both structural organization and linguistic features
such as tense and register, this paper aims to provide insights that are not only descriptive but also
pedagogically valuable for the teaching of business writing to non-native English learners. While
many studies have analyzed EJALs in other contexts, few have examined their pedagogical

application for Japanese learners.

Genre-based Approach to Analysis

Since the 1980s, applied linguists working in English for Specific Purposes (ESP) have
increasingly turned to genre analysis as a way of understanding written discourse, according to
Shamsudin et al. (2012). Swales (1990) defines genres as communicative events that are goal-
directed and shaped by shared communicative purposes. These events typically exhibit schematic
structures with identifiable beginnings, middles, and endings. Building on this view, Dudley-Evans
(1987) described genre analysis as “a system of analysis that can reveal something of the patterns
of organization of a genre and the language used to express those patterns in the light of
communicative purposes” (p.229), highlighting its value in uncovering form—function relationships.

In the case of English Job Application Letters (EJALs), adherence to these formal conventions
is essential to fulfilling the communicative purpose of persuading an employer. At the same time,
standards of organization and language use are not universal; they are shaped by socio-cultural
influences that vary across language communities. As Connor et al. (2002) show in their
comparative study of business English writing in Belgium, Finland, and the United States,
differences in rhetorical expectations can pose significant challenges for writers attempting to
transfer their skills across contexts. This is particularly relevant for Japanese learners, who must

adapt from domestic practices, where cover letters are rarely used, to international norms that
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demand genre-specific rhetorical strategies.

EJALs as a Genre

Previous studies of English Job Application Letters (EJALs) have examined both their generic
structures and linguistic features (Bhatia, 1989; Henry & Roseberry, 2001). Bhatia’s (2004)
framework of genre generalization identifies the job application letter as a sub-genre of both
academic and professional applications (Figure. 1). These are forms of promotional discourse that
share the same communicative purpose: to persuade the reader and, ultimately, “to elicit a specific

response from its reader, in this case a call for interview” (Bhatia, 1993, p. 45).

Figure 1 Levels of genre generalization

Super Genre Genre Sub-Genre

=
e

Resume

Curriculum
Vitae (CV)

-

(Bhatia, 2004, p. 59)

As a promotional genre, the job application letter functions not only to introduce the candidate
but also to summarize qualifications, highlight strengths, and spark the interest of the employer.
This requires writers to meet audience expectations regarding both structure and language use.
Early genre studies of EJALs provided foundational frameworks for analyzing these rhetorical
strategies, particularly through move-step analysis, which reveals how applicants organize content

and deploy language to achieve persuasive effect. Such frameworks are essential for understanding
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the conventions of EJALs and for guiding pedagogical practice in teaching business writing.

This is especially relevant in the Japanese context, where traditional application practices
differ considerably. Japanese companies typically require a standardized résumé (rirekisho), which
emphasizes factual, chronological information with limited space for self-promotion. Unlike
EJALs, the rirekisho does not provide an opportunity to highlight individuality, persuasive self-
evaluation, or rhetorical strategies designed to impress the employer. As a result, Japanese
graduates seeking employment in international companies, or domestic firms that have adopted
globalized hiring practices, must learn to adapt to the rhetorical expectations of EJALs, a task that

can be challenging without explicit instruction in genre conventions.

Move and Step Analysis

The most well-known example of the analysis of moves and steps in genre was created by
Swales (1990). Swales created the Create a Research Space (CARS) model (7able 1), which
consists of three “moves” with several possible steps within them. Ding (2007) defines a move as a
“functional unit in a text used for some identifiable purpose” and “it is often used to identify the
textual regularities in certain genres of writing” (p. 369). It can also be used to “describe the
functions (or communicative intentions) which particular portions of text realize in the relationship
to the overall task” (Connor, Davis, & De Rycker, 1995, p. 463). A step is a smaller unit than a
move and it is placed on a lower level than a move. The length and size of a move and step can
vary. Sometimes they may be one sentence while other times they can be several paragraphs long.
However, they must contain a least one proposition (Connor & Mauranen, 1999). According to
Swales, moves/steps can vary in sequence, can be repeated, and may be embedded within another
(1990). Swales used this model to identify the schematic structures of introductions in 48 academic
research articles from three different disciplinary domains, with the hope of reflecting a common
written academic genre. Since its first publication, the CARS model has been widely studied,
revealing its recursive nature, and validating its structure across various disciplines (Bruce, 2009;
Cross & Oppenheim, 2006; Martin, 2003). The CARS model has influenced genre analysis in ESP,
especially concerning the teaching of academic writing. Since then, many researchers have created
their own moves and step patterns that can be used in different disciplines. This includes work by
Bhatia (1993), Henry and Roseberry (2001), Wang (2005), and Furka (2008). In these variations,
moves can be omitted, changed, or rearranged to suit the writers’ rhetorical response (Dudley-

Evans, 2000).
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Table 1 Swales’ (1990) CARS model for research article introductions

Move 1: Establishing a Territory

Step 1: Claiming centrality, and/or
Step 2: Making topic generalizations(s), and/or
Step 3: Reviewing items of previous research

Move 2: Establishing a niche

Step1A: Counter-claiming, or
Step 1B: Indicating a gap, or
Step 1C: Question-raising, or

Step 1D: Continuing a tradition

Move 3: Occupying a niche

Step 1A: Outlining purposes

Step 1B: Announcing present research
Step 2: Announcing principal findings
Step 3: Indicating RA structure

Bhatia (1993) pioneered the study of genre analysis on job application letters. Bhatia presented

a seven-move model, where each move functions differently (7able 2). According to Bhatia (1993),

the seven-move structure provides a rhetorical organization that writers of a job application letter

can follow. With Bhatia’s pattern, the writer does not need to use all of the moves. This was evident

in Fung’s (2014) study, where only five of the moves were necessary to analyze sample academic

job application letters. Fung found that Move 3 (Offering incentives) and Move 6 (Using pressure

tactics) are not employed in academic job application letters. Reasons were given such as the

Table 2 Bhatia s (1993) seven-move structural model of a job application letter

Move

Descriptors

Move 1: Establishing credentials

The writer establishes his credentials as someone
who can fulfill the needs of the addressee.

Move 2: Introducing candidature
Step 1. Offering candidature

Step 2: Essential detailing of candidature

Step 3: Indicating value of candidature

The writer introduces himself
The writer mentions the offer that he is referring to.

The writer presents his essential details for the job
applied.
The writer evaluates himself for the job applied.

Move 3: Offering incentives

The writer offers incentives to the addressee.

Move 4: Enclosing documents

The writer encloses documents to complement the
letter.

Move 5: Using pressure tactics

The writer puts pressure on the addressee to solicit
desired responses.

Move 6: Soliciting response

The writer solicits further contact with the
addressee.

Move 7: Ending politely

The writer ends the letter politely.
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academic discourse community emphasizing “greater value on the applicant’s educational
background, research profiles and teaching experiences which are largely conveyed in Move 27,
and the use of pressure tactics not being necessary when only “niche skills and qualifications are
highly sought after” (p. 37). In addition, the order of some of the moves can be rearranged. This
provides more freedom for the writer to organize the moves in a way that best suits their
communicative function. However, Bhatia (1993) explains that some of the moves are “obligatory”,
as they are present in all promotional letters. These moves include Introducing the offer, Soliciting
response, and Ending politely.

Bhatia’s (1993) move structure has been utilized as a framework for a variety of studies in
various locations around the world (Khan & Tan, 2012; Mustaffa et al, 2007; Wang, 2005).
However, Henry & Roseberry (2001) believed that Bhatia’s model neglected the idea of analysis in
the letters of native speakers. This led to Henry and Roseberry identifying eleven moves in their
move analysis of 40 job application letters written by native speakers (7Table 3). Of the eleven
moves, Henry and Roseberry explained that two of them can be accomplished by different
strategies (Zable 4). However, unlike Swales’ (1990) and Bhatia’s (1993) models, these were not

considered to be steps as none of the strategies “appeared to be part of a series in a specific order”

(p. 159).

Table 3 Henry & Roseberry’s (2001) eleven-move structural model of a job application letter

Move Definition

Opening (O) The writer identifies the target and invites the target to read
the letter.

Referring to a job advertisement (AD) The writer refers to the advertisement in which the position
was named and described.

Offering candidature (CA) The writer states an interest in applying for the position.

Stating reasons for applying (RA) The writer gives reasons for wanting the position.

Stating availability (A) The writer indicates when he or she would be able to take up
the position.

Promoting the candidate (P) The writer presents selected information demonstrating

qualifications and abilities relevant to the desired position.

Stipulating terms and conditions of The writer indicates expectations regarding salary, working

employment (TC) hours, and other relevant contractual matters.

Naming referees (R) The writer names referees who will support the candidature.
Enclosing documents (EN) The writer lists documents enclosed with the letter

Polite ending (PE) The writer ends the letter in a conventional manner.

Signing off (SO) The writer signs his or her name in a respectful manner, thus

claiming ownership of the letter
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Table 4 Henry & Roseberry’s (2001) list of moves that can be accomplished by different moves

Move Strategies
Promoting the candidate (P) Listing relevant skills, and abilities.

Stating how skills and abilities were obtained.
Listing qualifications.

Naming present job.

Predicting success.

Listing publications.

Giving reasons for leaving present job.
Demonstrating knowledge of target position.

Polite Ending (PE) Welcoming response.

Inviting favorable consideration.
Thanking.

Offering to provide further information.

Differences between Bhatia’s (1993) and Henry and Roseberry’s (2001) move structure
include the combination of establishing credentials and offering incentives into a new moved name
Promoting candidature, as Henry and Roseberry believed that they held the same communicative
purpose. In addition, four additional moves were found, including referring to a job advertisement,
stating reasons for applying, stipulating terms and conditions of employment, and naming referees.
Finally, the move, using pressure, proposed by Bhatia, was not included in Henry and Roseberry’s
structure as they believed “I look forward to...” is used to signal the end of a letter, rather than put
pressure on the reader to reply.

This insight led to other researchers examining move structures that better-suited writers of
other languages. Wang (2005) examined the schematic structure of job application letters by
Chinese applicants. Their research led to the addition of four new moves, including establishing
self, offering self, referring to enclosed materials, and inviting further action. In an examination of
job application letters written by Hungarian EFL learners, Furka (2008) found that self-appraisal
was not valued positively due to cultural differences. This was highlighted in Upton & Connor’s
(2001) study, which took a cross-cultural concept into account, where move interpretation
differences were found between Americans, Belgians, and Finns. Al-Ali (2004) also carried out a
contrastive analysis between Arabic and English job application letters. Due to different moves
being used on either side, moves were emitted to suit both Americans and Jordanians. Move
analysis by these researchers supports the belief that different languages use the same genre in
different ways.

Job applicants from different cultural backgrounds use and arrange rhetorical moves of a job
application letter similarly in general, but differently in specific. However, the main communicative

purpose of this genre is always to “elicit a specific response from its reader” (Bhatia, 1993, p. 45)
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or to “create a desire on the part of the employer to hire the job applicants” (Al-Ali, 2004, p. 5).
This has important implications for Japanese learners. Whereas domestic hiring practices
emphasize the rirekisho (a factual, standardized résumé with minimal rhetorical elaboration),
international employers expect applicants to craft persuasive EJALs that highlight individual
qualifications through carefully structured moves. Understanding these rhetorical frameworks is

therefore essential for Japanese graduates aiming to succeed in globalized employment markets.

Grammatical and Lexical Features

For a job application letter to be successful, it is important for the applicants’ writing to be free
of grammatical and word errors. In addition, Henry and Roseberry (2001) observed a correlation
between the moves of a job application letter and the tenses used. In Allison, Townend, and
Emmerson’s (2008) study, they found that it is not necessary for applicants to understand all
English tenses, as long as they understood past-simple, present-simple, present-perfect, and present
progressive. Faiza (2012) states that the present progressive tense is often used by the applicant to
show recognition of what kind of individual the employer is looking for and also to refer to the
source of the job advertisement. Wang (2005) also suggested that the present progressive is used to
politely end the letter. The present perfect tense is more apparent at the start of the letter during the
introductory stages, where the applicant details their candidature and highlights their work
experience (Bhatia, 1993).

The choice of appropriate register is also an important factor as it indicates a degree of
formality in a business letter. Butt et al. (2000, as cited in Young, Fitzgerald, & Fitzgerald, 2018)
explain the notion of genre as follows: “When texts share the same context of the situation to a
greater or lesser extent, they will share the same experimental, interpersonal and textual meanings
and so they belong to the same register” (p. 9). Register refers to the variety of language that varies
according to the way it is used in different situations and can be defined as “a configuration of
meanings that are typically associated with a particular situational configuration of field, mode, and
tenor” (Young, Fitzgerald, & Fitzgerald, 2018). Henry and Roseberry (2001) also highlight register
in their study and refer to it as “the totality of all lexico-grammatical realizations of a genre” (p.

154).
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Table 5 Definitions of Field, Tenor and Mode (Young, Fitzgerald, Fitzgerald, 2018, p.230)

1. Field This accounts for what language is being used to

talk about, accounting for the content of what is
being said in different contexts.
2. Tenor This explains the types of interactions between

interactants carried out through language in the
situation.
3. Mode This has to do with the nature of language itself,

whether it is spoken or written, or spontaneous or
planned discourse. Each mode — spoken or written —
and its subcategories have certain characteristics
that determine discursive choices in different
situations.

Literature Gap and Research Questions

Although prior studies have established the structural and linguistic characteristics of English
Job Application Letters across various cultural contexts, limited research has examined how genre-
analytic findings can be systematically translated into classroom pedagogy for Japanese learners. In
particular, there is a lack of empirical work linking move analysis directly to instructional design
and observable improvements in student writing. To address this gap, the present study investigates
both the rhetorical features of authentic EJALs and their pedagogical application in a Japanese

university setting. The study is guided by the following research questions:

1. What rhetorical moves and linguistic features characterize English Job Application Letters
in a corpus of authentic solicited applications?

2. To what extent are these moves and features consistently realized across professional
fields?

3. How does explicit genre-based instruction influence Japanese university students’ ability to

produce coherent and professional EJALs?

Methodology

Data Collection

A total of 15 solicited English Job Application Letters (EJALs) were selected for analysis.
Solicited letters are written in response to a specific, advertised vacancy and are addressed to a
known employer (Bhatia, 1993). The sample texts were collected from a range of publicly available
online sources and represented different professional fields, written by successful job applicants. To

protect anonymity, all personal details, such as names, company names, and addresses, were
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removed. Letterhead details were also excluded, as they are not considered rhetorical moves within

the genre.

Analytical Framework

The study employed a genre-based approach, focusing on rhetorical moves and linguistic
realizations. Henry and Roseberry’s (2001) move-structure model was adopted as the primary
analytical framework. This model was chosen because, unlike Swales’ (1990) framework, it was
derived specifically from job application letters and provides insights into the conventions of native

speaker writing within an ESP context.

Grammatical and Lexical Analysis

In addition to identifying rhetorical moves, the analysis examined grammatical and lexical
features in order to highlight how language is used to realize communicative purposes. Particular
attention was given to tense usage, such as the present perfect in introductions or the present
progressive in closings, and to register, which reflects the level of formality and professionalism
expected in business communication. Together, these dimensions provide a more comprehensive

picture of how EJALs achieve their persuasive function.

Results and Discussion

Structural Features
Moves

Out of the eleven moves, only nine were identified in this study (7able 6). Stipulating terms
and conditions of employment and naming referees did not occur. Also, stating availability only
occurred once. Generally, the terms and conditions of employment and the start date of the position
tend to be decided by the employer and presented in the job advertisement. Therefore, it would not
be necessary for the applicant to discuss these in the application, in most cases. It is common for
referees to be listed in the applicants’ CV/resume, meaning the move enclosed documents would
satisfy the function of this move. In Henry and Roseberry’s (2001) study, similar findings were
identified, with stating availability and naming referees only occurring twice, and stipulating terms
and conditions of employment only taking place four times over a total of 40 EJALS. Henry and
Roseberry explain that these moves are optional and that “context plays a crucial role in deciding
which moves are optional and which obligatory” (p. 159). This study supports Henry and
Roseberry’s belief that O, CA, P, PE, and SO are considered obligatory moves.
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Table 6 Occurrence frequency of moves in the current study

Moves Occurrences Percentage %
Opening (O) 15 100%
Referring to a job advertisement (AD) 12 73.3%
Offering candidature (CA) 14 93.3%
Stating reasons for applying (RA) 11 73.3%
Stating availability (A) 1 6.7%
Promoting the candidate (P) 15 100%
Stipulating terms and conditions of employment (TC) 0 0%
Naming referees (R) 0 0%
Enclosing documents (EN) 9 60%
Polite ending (PE) 15 100%
Signing off (SO) 15 100%

Opening occurred in all of the samples by referring to the recipient’s title and surname or
position (e.g., Dear Mr. Hart, Dear Hiring Manager). This move is common in all business letters
(Henry & Roseberry, 2001).

Referring to a job advertisement and offering candidature often happened within the same
sentence, with twelve cases of offering candidature taking place first (e.g., “I am writing to apply
for the position of Media Relations Assistant Manager, which I saw advertised on MediaJobs.
com”). In the letter related to Journalism, offering candidature did not explicitly occur, although it
is indirectly implied when a reason is stated referring to a job advertisement in the following
sentence: “Your news reporter opening advertised on Monster is an excellent match to my
qualifications”. In four samples, no reference is given to the job advertisement, supporting Henry
and Roseberry’s (2001) idea that it depends on the context. In Letters 12 (Marketing) and 13
(Management), the applicants have been working in the same industry for an extended period of
time. It is possible that they learned about the new positions by word-of-mouth or through other
connections/relations.

In eleven of the letters, stating reasons for applying was used to introduce positive self-
evaluation. This was done with the use of verbs, in particular, “believe”. For example, “/ believe
that my extensive experience in media makes me an ideal candidate”. In ten of the letters, this move
is used as a transition into promoting the candidate.

The move, promoting candidate, allows the writer to present “selected information
demonstrating qualifications and abilities relevant to the desired position” (Henry & Roseberry,
2001, p. 159). In this study, the move accounted for the majority of the letters. For example, it
accounted for 79.1% of the letter related to Marketing, with the pattern of discourse ranging from

expository to narrative. This is Henry and Roseberry’s (2001) introduction of strategies, rather than
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steps that follow a set pattern. listing of qualifications and listing of publications did not occur
often. Also, giving reasons for leaving present job was not evident in any of the samples. One
explanation is that the majority of applicants were university graduates, so they may not have had
jobs in the same field before.

The move enclosing documents, also proved to be optional, as it only occurred in nine of the
letters. Important documents tend to be attached to job application letters, so the applicants may not
have needed to address this. Supportive documents are also a requirement for most applications, so
a cover letter would not be read without them being submitted.

The final two moves, polite ending and signing off were used to close the letters and occurred
in all samples. One of the strategies noted by Henry and Roseberry (2001), welcoming response
was evident in most of the samples. This was used to suggest further contact (e.g., interview,
telephone call). However, in six of the letters, a more direct strategy was implemented to guarantee

a response. Direct speech was used using the verb “will” in sentences such as:

- I will call your office next week to inquire...
- I will call your office next Wednesday to follow up...

- ...and will email you within the next week to arrange a time to speak further.

In these cases, I feel Bhatia’s (1993) steps using pressure tactics and soliciting response a better
suited to describe the strategy being used. Finally, the writer “signs his or her name in a respectful
manner, thus claiming ownership of the letter” (Henry & Roseberry, 2001, p. 159).

The following fields had the same move patterns: Design and Engineering, Marketing and
Management (see Table 7). Although, there is no strong evidence to explain why this happened.
Opening always occurred first, and polite ending and signing off always occurred last. The
remaining moves did not always follow the same pattern, with some moves (RA and PE) occurring

more than once in some of the letters.

Linguistic Features

Words and Register

As in Henry and Roseberry’s (2001) study, the most frequently used word was the pronoun ‘I’
(see Table 8), used as a cohesive device that “enables the genre as a whole to lack the wide range of
cohesive ties found in other genres” (p. 160). The words my and your were frequently used,
especially in the opening and closing stages (O, CA, EN, PE) to highlight relationships between the
applicant and the position available. The conditional, would, was used 23 times, which can be seen

as a politeness strategy, as it is considered more polite than want. There was significant use of the
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Table 7 Organization of moves in each individual EJAL

(Academic Paper)

No. |Field Move pattern Freq.
1 |Science O+CA+AD+EN+P+RA+P+A+PE+SO 1
2 |Publishing O+CA+RA+P+EN+PE+SO 1
3 |Media O+CA+AD+RA+P+AD+P+PE+ SO 1
4 |Healthcare O+AD+CA+P+EN+PE+SO 1
5 |Design O+CA+AD+RA+P+EN+PE+SO 2
6 |Sports Coaching O+CA+AD+RA+P+RA+PE+SO 1
7 |Journalism O+RA+AD+P+RA+P+RA+P+EN+PE+SO 1
8 |Retail O+ CA+AD+P+EN+PE+ SO 1
9 |Programming O+CA+AD+EN+RA+P+PE+ SO 1
10 |Engineering O+CA+AD+RA+P+EN+PE+SO 2
11 |Social Work O+CA+AD+P+PE+SO 1
12 |Marketing O+CA+RA+P+PE+SO 2
13 |Management O+ CA+RA+P+PE+SO 2
14 |Education O+ CA+AD+P+RA+PE+SO 1
15 |Human Resources O+AD+ CA+P+PE+EN+PE+ SO 1

Table 8 Frequently used bigrams and trigrams in total sample (15 EJALs)
Order of Frequency Bigrams Trigrams
1 ITam Tama
2 I have for your time
3 asa your time and
4 in the thank you for
5 for your you for your

word and, especially when highlighting skills and abilities, promoting the candidate. 1t was used in
binary phrases, mainly with two nouns, but also with adjectives and verbs.

Table 9 lists the binary phrases used. Writers “most likely feel that binary expressions of this
kind seem more complete, and provide an additional promotional opportunity”, making them
common in promotional genres (Henry & Roseberry, 2001, p. 16). This means that from a
pedagogical perspective, it is important to teach the use of binary expressions to language learners,
to conform to the norms of EJALs, and provide validity to a prospective employer.

Table 10 lists other genre-specific words that appeared throughout the samples. Words such as
position, experience, skills, and company may be considered genre-specific, highlighting the
importance for teaching of such vocabularies to conform to the conventions of the genre. These
words also tend to be move-specific, such as position being used when offering candidature, and
experience occurring more when promoting the candidate. In addition, Table 11 shows examples of

field-specific words.
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Table 9 Pairs of nouns, verbs and adjectives

Nouns Verbs Adjectives

Studies and research Developed and pitched Exciting and challenging
Research and experience Writing and editing Critical and technical
Institution and pioneer Play and grow Strong and immediate
Skills and attention Report and work Deep and varied

Time and consideration Publish and promote News and feature

Teams and families Developed and supported Local and national
Questions and answers Learning and applying Dependable and dedicated

Skills and knowledge
Lesson and practices
Issues and events
Expertise and knowledge
Awards and recognition
Organizer and planner
Experience and education
Education and career
Systems and design
Techniques and strategies
Creativity and enthusiasm
Content and ads
Restaurants and bars

Outgoing and friendly
Experienced and professional
Unique and enriching
Enthusiastic and strong
Trained and prepared

Table 10 Genre-specific words in the total sample (15 EJALS)

Genre specific words Occurrences in sample (15 EJALS)
Position 26
Experience 24
Would 23
Time 19
Work 15
Writing 14
Skills 14
Company 13
Team 13
College 12
Media 12
Strong 11
Social 10
Thank 11
Graduate 9
Opportunity 9
Resume 8
Apply 8
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Table 11 Examples of field-specific words
Journalism Retail Marketing Education
Communications Volume Social media Teacher
Newspaper Revenue Industry Qualifications
Report Merchandising Activation Certificate
Advertised Inventory Research Practicum
News Cash Conversion Extra-curricular
Articles Customer Campaigns Academically
Editor Staffing Technological Interpersonal
Blogger Satisfaction Action plan Student
Political Business Markets Faculty
Newscasts Employees Platforms Classroom
Website Turnover Strategies
Covering Shrinkage Creative
Readers Budget Analyzing
Media Consumer
Digital

Tense

As previously stated by Henry and Roseberry (2001), tense use was also move-specific. There
was a clear correlation between the common linguistic features in each individual move. Table 12
shows the tenses most used with each move, and the keywords used. This suggests that the function

of each move determines the tense used to achieve it.

Pedagogical Priorities for Teaching EJALS to Japanese Learners

The genre analysis of English Job Application Letters highlights several areas that require
focused instructional attention when teaching Japanese EFL learners. These areas reflect
differences between Japanese domestic application practices and the rhetorical expectations of
international business communication rather than general linguistic deficiencies.

The move promoting the candidate emerged as the most prominent and rhetorically flexible
component of EJALs, accounting for the largest proportion of text in the corpus. This move poses a
particular challenge for Japanese learners, whose prior experience with standardized résumé
formats encourages factual listing and discourages explicit self-promotion. Instruction should
therefore emphasize evidence-based promotion, guiding learners to connect skills and experience
directly to job requirements and to articulate value through concise narrative elaboration.

The analysis also showed that stating reasons for applying frequently functions as a transition
into promotional content, establishing alignment between the applicant and the organization.
Learner writing, however, often relies on generic expressions of desire that fail to demonstrate

audience awareness. Pedagogical focus is needed to help students frame motivation as rhetorical
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Table 12 Common tense usage during selected moves

Moves

Common tenses

Keywords

Offering candidature (CA)

Stating reasons for applying (RA)

Stating availability (A)

Promoting the candidate (P)

obtained.

- Listing qualifications.
- Naming present job.

- Predicting success.

position.

Enclosing documents (EN)

Polite ending (PE)
- Welcoming response.

- Thanking.
- Offering to provide further
information.

Referring to a job advertisement (AD)

- Listing relevant skills, and abilities.
- Stating how skills and abilities were

- Demonstrating knowledge of target

- Inviting favorable consideration.

Present progressive
Simple past tense
Present tenses
Future Progressive
Present simple tense
Past tense narrative
Simple past tense
Present tenses

Present tenses
Present tenses

Present perfect

Present tenses
Present tenses
Present tenses
Present tenses

Interest, writing, express

Advertised, posted in, position

Apply, career, interest

Available, will be, a specific date

Experience, team, strong, have
College, student, work, university

Skills, graduate, have, completed
Position, company, work

Know, will, feel, enjoy, love
Know, hear, company

Enclosed, resume, CV

Join, excited, and look forward
Will, arrange, consider, beneficial
Thank you, consideration

Email, phone, contact, discuss,
speak, meet

alignment by referencing organizational characteristics and linking them to personal qualifications.

From a linguistic perspective, tense usage in EJALs was found to be strongly move-specific.

For example, the present progressive commonly realizes offering candidature, while past tense and

present perfect forms are used to describe prior experience when promoting the candidate. Japanese

learners often approach tense as a purely grammatical issue, resulting in inconsistent usage.

Teaching tense as a rhetorical resource tied to communicative function can improve both accuracy

and appropriacy.

Register control represents another key instructional priority. The corpus revealed consistent

use of formal lexico-grammatical patterns and indirect politeness strategies, particularly in closing

moves. In contrast, learner texts often contain overly direct or colloquial expressions. Instruction

should therefore focus on how politeness and professionalism in English business writing are

achieved through modality and indirectness rather than honorific forms.
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Finally, the move analysis demonstrated that EJALs allow flexibility in move selection and
sequencing, with certain moves absent or repeated depending on context. Learners’ reliance on
rigid templates can inhibit effective writing. Explicit instruction in move optionality can help
students understand genre conventions as adaptable resources rather than fixed rules, facilitating a
shift from résumé-style reporting to rhetorical organization.

In summary, the genre analysis suggests that instruction in EJAL writing for Japanese learners
should prioritize promotional self-presentation, audience alignment, move-specific tense usage,
register control, and genre flexibility. Addressing these areas explicitly can support learners in

adapting domestic application practices to international professional writing conventions.

Pedagogical Application

Building upon the findings, pilot study was used to investigate whether explicit genre-based
instruction, informed by the move-step analysis of English Job Application Letters (EJALs), could
support Japanese university students in producing more coherent and professionally appropriate

cover letters. Specifically, the study aimed to:

1. Examine how students apply rhetorical moves and linguistic features (tense, register) after
targeted instruction.

2. Explore the feasibility of integrating genre analysis findings into a Business English
curriculum.

3. Provide preliminary evidence to inform larger-scale classroom interventions in the future.

Teaching English Job Application Letters Through Genre-Based Instruction

The intervention was conducted as an action research project in a Business English
Communication class over one semester. A total of twelve undergraduate students, who belonged to
various faculties, participated in weekly 90-minute lessons. The instructor, informed by the prior
genre analysis, explicitly taught students the obligatory and optional moves (e.g., Opening, offering
candidature, promoting the candidate, polite ending), along with associated tense usage and
register. Instruction included scaffolded exercises: drafting introductions, practicing promotional
language, and producing polite closings.

Due to ethical considerations, all students received the same treatment; therefore, no control
group was used. Data for evaluation included classroom observations, written drafts, and final
EJAL submissions.

Drawing on the findings of the genre analysis presented earlier, this section proposes a

structured, genre-based instructional approach for teaching EJALs in a Business English or English
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for Specific Purposes (ESP) context. The pedagogical framework is informed by established genre
theory (Bhatia, 1993; Swales, 1990) and empirical studies of job application letters (Henry and
Roseberry, 2001; Wang, 2005), and it aims to bridge the gap between descriptive genre analysis and
classroom practice.

The instructional sequence is organized into five stages: genre awareness, explicit move
instruction, linguistic realization, guided production, and independent performance. This allows

learners to gradually internalize genre conventions while retaining flexibility in rhetorical choice.

Genre Awareness and Communicative Purpose

Instruction begins with explicit awareness-raising activities designed to foreground the
communicative purpose of EJALs as a promotional genre. As demonstrated in the genre analysis,
EJALs function primarily to persuade employers and elicit a specific response, typically an
invitation to interview (Bhatia, 1993). This purpose contrasts sharply with Japanese application
conventions, such as the rirekisho, which emphasize factual reporting and standardized formatting
rather than rhetorical persuasion.

To address this contrast, learners are guided through comparative analysis of Japanese
application documents and authentic English job application letters. This activity helps students
recognize differences in audience orientation, degrees of self-promotion, and rhetorical
expectations. Such contrastive awareness is particularly important in the Japanese EFL context,
where cultural norms may discourage explicit self-evaluation (Furka, 2008; Upton and Connor,
2001). By framing EJALs as a genre governed by shared professional conventions rather than

personal stylistic preference, students are better positioned to adopt unfamiliar rhetorical strategies.

Classroom Activities

Contrastive Warm-Up
Show:
e A Japanese rirekisho
e A professional English EJAL
Ask students:
e Which one persuades?
e Which one only reports facts?
Elicit the idea that EJALs are promotional genres.

Outcome: Students understand why self-promotion is required.

Explicit Instruction in Rhetorical Moves
Once students understand the communicative purpose of EJALs, instruction shifts to explicit

teaching of rhetorical move structure. Students are introduced to both obligatory and optional
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moves identified in the corpus, including opening, offering candidature, promoting the candidate,
polite ending, and signing off (Henry and Roseberry, 2001).

Rather than presenting these moves as fixed templates, instruction emphasizes their functional
roles. Students analyze authentic EJALs to identify move boundaries and sequencing, through
labeling or color-coding activities. This analytical work reflects the recursive and flexible nature of
move realization observed in the data (see Table 7) and reinforces the idea that moves may vary in
length, order, and frequency depending on context (Dudley-Evans, 2000; Swales, 1990).

Through this process, learners develop an understanding of genre structure as purposeful and

adaptive rather than rigid, an insight that is essential for effective professional writing.

Table 13 Teaching Tool: Move Function Table

Move

What this move does

Key question for students

Opening

Establishes relationship

Who am I writing to?

Referring to ad

Shows legitimacy

Where did I find this job?

Offering candidature

States purpose

Why am [ writing?

Stating reasons

Aligns with company

Why this company?

Promoting candidate

Persuades employer

Why should they choose me?

Enclosing documents

Signals completeness

What else am I sending?

Polite ending

Invites response

‘What do I want next?

Signing off

Closes relationship

How do I end professionally?

Classroom Activities

1. Move Identification Task
e Give students an authentic EJAL.
e (Color-code each move.

e Compare answers in pairs.

2. Move Scramble
e Provide a scrambled letter (moves out of order).
e Students reorder based on communicative logic.

Outcome: Students internalize rhetorical logic, not memorized formulas

Linking Moves to Linguistic Realizations

Building on move awareness, instruction then focuses on the relationship between rhetorical
moves and linguistic features. As shown in the grammatical and lexical analysis, language choices
in EJALs are strongly move-specific. For example, the present progressive tense frequently realizes
the move offering candidature, while past tense narratives and present perfect constructions are
commonly used when promoting the candidate through prior experience (Henry and Roseberry,
2001; Wang, 2005).

These findings are incorporated into classroom instruction through guided sentence analysis
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and rewriting tasks, enabling students to observe how grammatical choices contribute to persuasion
and professionalism. Attention is paid to register, as the corpus analysis demonstrated consistent
use of formal lexico-grammatical patterns associated with business communication (Halliday and
Hasan, 1989; Young, Fitzgerald, and Fitzgerald, 2018).

This stage encourages learners to move beyond a narrow focus on grammatical correctness
and toward a functional understanding of how language realizes communicative intent within

specific rhetorical contexts.

Classroom Activities

1. Bad to Better Rewriting
e Students improve sentences by:
e adjusting tense
e increasing specificity
e improving register
2. Promotion Sentence Builder
e Scaffold: Skill + where/how developed + result
(e.g., I developed strong analytical skills during my internship, where [
assisted with market research and reporting.)

Outcome: Students see how grammar serves persuasion, not correctness alone.

Guided Writing and Scaffolded Production

Following explicit instruction, students engage in scaffolded writing activities that mirror the
staged development of genre competence. Rather than drafting complete EJALs immediately,
learners compose individual moves sequentially, beginning with opening and offering candidature
before progressing to promotional and closing moves.

This approach reflects the move-by-move analytical framework used in the study and allows
instructors to provide targeted feedback on discourse function rather than surface-level errors. Peer
review activities are structured around move checklists derived from the analytical model,
encouraging students to evaluate whether each move fulfills its communicative purpose. Such
scaffolding has been shown to be particularly effective for learners who struggle with self-

promotion or rhetorical elaboration (Hyland, 2007).
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Classroom Activities

Move-by-Move Practice

Practice structure:
o Task 1: Opening + Offering candidature
o Task 2: Stating reasons + Promoting candidate
o Task 3: Polite ending + Full draft

Each task includes:
e Model
e Checklist
e Peer feedback focused on moves, not grammar only

ChecKklist for promoting candidate:
e Did I give evidence, not adjectives?
e Did I connect skills to job requirements?
e Did I use appropriate tense?

Outcome: Students gain confidence and control, especially regarding self-promotion.

Independent Performance and Reflective Practice

In the final stage, students independently produce complete EJALs in response to authentic or
simulated job advertisements. This task requires learners to select, sequence, and linguistically
realize moves without explicit guidance, demonstrating internalization of genre knowledge.

Reflective activities accompany this stage, prompting students to consider how genre
awareness influenced their writing choices and how EJAL conventions differ from domestic résumé
practices. Reflection reinforces the pedagogical goal of developing transferable genre competence
rather than formulaic reproduction.

Overall, this instructional sequence demonstrates how genre analysis can be operationalized in
ESP classrooms. By making rhetorical expectations explicit and linking structural moves to
linguistic realizations, genre-based pedagogy enables learners to develop both pragmatic
competence and confidence in professional writing. As illustrated by the classroom application
reported in this study, such an approach is particularly well suited to Japanese EFL contexts, where
differences between domestic and international application practices are often implicit and require

explicit pedagogical mediation.
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Final Task

Create
Write a complete EJAL for:
e areal jobad

e or a simulated international company

Reflection

Short guided reflection:
e What felt uncomfortable?
e How is this different from Japanese style?
e How did the move structure help?

Outcome: Students understand EJAL writing as strategic communication.

Learner Outcome

Students were able to internalize the rhetorical moves and apply them to their own writing
with relative ease. Most produced cover letters that displayed clear structural organization,
appropriate use of promotional language, and awareness of business register. The framework
simplified lesson delivery, allowing the teacher to give precise feedback on target language,
grammar, and discourse functions. Informal evaluation of student texts showed that the majority
successfully employed obligatory moves and genre-specific vocabulary identified in the original

study.

Classroom Observations

During the drafting stage, several students initially struggled with Stating reasons for
applying, often producing vague statements such as “I want to work at your company”. However,
after explicit instruction and examples, students began to elaborate more persuasively, writing
phrases like “I am particularly motivated to join your company because of its strong record in
global marketing and its commitment to innovation.” In addition, many drafts reflected rirekisho-
style factual listing, whereas final versions integrated qualifications and skills with persuasive
detail.

In peer-review sessions, students noticed each other’s misuse of tense. One student
commented: “You wrote ‘I work as an intern last year,” but it should be past tense, ‘I worked.”” This
demonstrated growing awareness of the move-specific tense choices highlighted in the lessons.

In addition to classroom observations, informal student responses were collected after
classroom activities as a supplementary means of monitoring students’ comfort with the
instructional approach. The students appeared to be satisfied with the instruction, and no negative

comments were given.
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Sample Student Responses

my letter more professional.”

the company wants.”

® “Before this class, I didn't know how to start or finish a cover letter. Now I can use

expressions like ‘I look forward to discussing my application with you,  which makes

e [realized the cover letter is not only about me, but about showing I understand what

e “It was difficult to ‘promote myself’ because in Japanese style we don t write like
that, but using the moves made it easier to organize.”

Improvements in Student Writing

Comparison of early drafts and final submissions showed clear development. For example:

e FEarly drafts often lacked polite ending, but all final versions included it.

e The frequency of vague self-descriptions (“I am hardworking”) decreased, replaced by

more specific claims (“/ specialized in international marketing and developed analytical

and teamwork skills™).

e Register improved: colloquial phrases such as “I really want this job” were replaced by

more formal alternatives like “I am eager to contribute my skills to your international

team.”
Table 14 Study Example: Student A - Draft vs. Final Version
Moves Draft Excerpt Final Excerpt Outcome
Opening / Referring to | “/ write this letter to “I am writing to apply for |Improved accuracy,
Job Advertisement apply job at your the position of Marketing | clearer reference to
company.” Assistant, as advertised on |solicited position,

your company website.”

adoption of present

progressive.

Promoting Candidature

“I am hardworking and

like to talk with people.’

s

“I have developed strong
communication and
problem-solving skills
during my internship,
where I assisted with client
outreach and project

s

coordination.’

Shift from vague self-
description to concrete,
specific qualifications.

Closing / Polite Ending

“Please hire me. I wait

s

your answer.’

“I look forward to the
opportunity to discuss how
my skills and experiences
can contribute to your
team. Thank you for
considering my
application.”

Register upgraded,
polite and professional
tone achieved.
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Closer examination of the revisions between early drafts and final submissions reveals that the
observed improvements were not merely linguistic but fundamentally rhetorical in nature. In
particular, students demonstrated increased control over genre-specific moves, greater awareness of
audience expectations, and more appropriate deployment of linguistic resources to fulfill
communicative purposes.

At the structural level, the consistent inclusion of a polite ending in final drafts indicates
improved awareness of obligatory genre moves. While early drafts frequently omitted this move, its
systematic presence in final versions suggests that students had internalized the schematic structure
of EJALs and recognized the importance of explicitly inviting further contact. This shift reflects
growing genre awareness rather than rote imitation, as students employed varied yet functionally
appropriate realizations of the move.

Improvements were also evident in the realization of the promoting the candidate move. Early
drafts tended to rely on vague, evaluative self-descriptions (e.g., I am hardworking), which provide
limited persuasive value. In contrast, final submissions showed a clear move toward evidence-
based promotion, with students grounding claims in concrete experience and contextual detail. This
change suggests that learners had begun to reconceptualize self-promotion as a genre-specific
communicative requirement rather than a personal assertion, an adjustment that is particularly
significant in the Japanese context, where explicit self-evaluation is often discouraged.

In addition, the revisions demonstrate enhanced control over register and grammatical choices.
Colloquial or overly direct expressions present in early drafts were replaced with more formal,
indirect constructions typical of professional business correspondence. Notably, students also
demonstrated more accurate use of move-specific tense patterns, such as the adoption of the present
progressive in openings (e.g., [ am writing to apply...) and the use of past tense narratives when
describing prior experience. These changes indicate that students were beginning to align
grammatical form with rhetorical function, rather than treating grammar as an isolated concern.

Taken together, these improvements suggest that genre-based instruction supported students in
developing a more sophisticated understanding of EJALs as persuasive texts. Rather than simply
correcting surface-level errors, students learned to select and organize content strategically, adapt
language to audience expectations, and realize rhetorical moves more effectively. Although the
scope of the study does not allow for strong generalization, the observed revisions provide
qualitative evidence that explicit instruction in genre structure and linguistic realization can lead to

meaningful improvements in professional writing performance.

Conclusion

This paper has demonstrated both the analytical and pedagogical value of a genre-based
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approach to English Job Application Letters (EJALs). The genre analysis revealed recurring
rhetorical moves, step structures, and linguistic features that characterize effective cover letters.
These insights not only contribute to the broader body of research in English for Specific Purposes
(ESP) but also provide practical guidance for teaching writing in professional contexts.

The classroom application further illustrates the utility of such findings. By explicitly teaching
moves, steps, and language features derived from the analysis, students were able to produce
coherent, persuasive cover letters that aligned with the conventions of international business
communication. Importantly, the study highlights how genre analysis can bridge the gap between
theoretical research and classroom practice, equipping students with concrete strategies for
producing texts that meet real-world professional expectations.

However, the reflection on the teaching context also underlines certain limitations. The
absence of a control group and reliance on a small sample size (N=12) restricted the ability to
generalize these results. In addition, the study relied primarily on teacher observation and student
writing samples rather than standardized assessment tools. Future research should aim to
incorporate larger and more diverse cohorts, along with pre- and post-assessment measures, in
order to provide stronger empirical evidence of learning gains. At the same time, this study raises
an ethical consideration often overlooked in applied linguistics research: the fairness of instruction.
By teaching all students the same strategies rather than withholding them from a “control group,”
the teacher ensured equitable learning opportunities, reinforcing the practical and moral
responsibilities of ESP practitioners.

Despite the limitations, the pilot study provides preliminary evidence that genre-based
pedagogy is effective in Business English instruction for Japanese learners. It demonstrates how
research findings from genre analysis can be directly translated into classroom practice, helping
students bridge the gap between domestic résumé conventions (rirekisho) and international
expectations for EJALs. For practitioners, this suggests that even small-scale interventions can
yield significant benefits in students’ ability to produce professional business writing.

Ultimately, this study reinforces the idea that genre-based pedagogy is not merely an abstract
analytical tool but a highly effective teaching framework. For Japanese graduates preparing to enter
globalized work environments, such explicit instruction helps demystify the expectations of
international employers, builds confidence in professional writing, and improves employability.
More broadly, it shows that genre analysis, when directly applied to pedagogy, has the potential to
transform ESP classrooms into spaces where students can develop both linguistic accuracy and
pragmatic competence. By connecting research-driven insights with classroom practice,
practitioners can foster deeper learner engagement, greater clarity in writing, and more authentic

preparation for the communicative demands of the global workplace.
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Abstract

This paper outlines a two-stage approach to vocabulary selection and assessment for an
International English Language Testing System (IELTS) preparation course within a Japanese
university context. In stage 1, target words from twelve textbook passages were identified by
profiling vocabulary against the frequency based lists New General Service List (NGSL) and New
Academic Word List (NAWL) using LEXTUTOR. In stage 2, multiple choice quizzes were created
using the identified target words from stage 1 and through use of a large language model (LLM).
The study investigates both the effectiveness and limitations of using vocabulary profilers and
LLMs. Our initial findings suggest that profiling vocabulary offers a theoretical foundation and
framework to which Al-assisted methods can reduce relative teacher workload for vocabulary

assessment.

Introduction

Vocabulary is fundamental for success in standardized English proficiency tests such as the
IELTS. Language learners are aware of this, but due to academic demands of both English and non-
English coursework, it is understandable that the learners encounter issues with study strategies
such as time management and test preparation. The English language teacher can play an important
role in reducing the language learner’s time needed to study a language by guiding the learners’
attention to words that the learners are most likely to encounter in multiple situations.

For the English language teacher in higher education that lacks theoretical knowledge in
second language vocabulary studies, making decisions on what vocabulary they should guide their
learners’ attention to can be challenging. This is especially true when designing courses around

materials that do not provide a list of target vocabulary. The words should be relevant to the context
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that is being taught, while not being so content specific that the words will not be very useful in
context outside of a given lesson. As such, for low to intermediate proficiency level learners, the
words should be on the NGSL and NAWL for efficiently learning words that the learners are most
likely to encounter (Browne, 2013). The teacher should also consider words that appear multiple
times within the course since repeated exposure is known to be effective for vocabulary acquisition
(Rott, 1999; Waring and Takaki, 2003).

Another issue for teachers, whether well versed in second language vocabulary theories or not,
is that they may not be aware of openly available tools that can be used to create high-quality
vocabulary lists and assessments. Vocabulary profiling technology such as LEXTUTOR Complete
Web-VP v.2.6 (Cobb), combined with the use of formulas on spreadsheet software such as Google
Sheets or Microsoft Excel can be a viable solution for teachers to choose and assign target
vocabulary for a given course over a semester.

High-quality assessment design in ESL contexts often faces challenges, particularly when
instructors must develop additional materials without research-informed templates or textbook
supplement material to draw from.

Research has shown that assessments can be prone to various deficiencies. These include
potential fairness issues that arise when test tasks introduce factors unrelated to the skill being
tested (Xi, 2010) or uneven skill profiles that reflect gaps between instructional focus and test
demands (Sasaki, 2022). Gottlieb (2016) cautions that assessments may become linguistically
inappropriate for English learners when test items contain complex structures (i.e., unnecessarily
complicated instructions or overly dense question wording), thereby obscuring what is actually
being measured. Our own departmental faculty experiences revealed issues with biased word
selection, questions whose themes were distant or irrelevant in an IELTS context, and misaligned or
inconsistent difficulty level of assessment questions.

This tenuous standardization in instructor-created quizzes reinforced the importance of the
need for systematic design and planning to create assessments. This study reports on a dual-stage
initiative conducted in the LEAP (Language Education for Academic Purposes) program at Toyo
University, targeting Japanese university students whose English is at beginner to lower-
intermediate levels, corresponding roughly to the Common European Framework of Reference for
Languages (CEFR) A2-B1 (IELTS 3.5-5.0). Combining vocabulary profiling and LLMs remains
underexplored, especially in test preparation contexts such as IELTS, where lexical range,
frequency, and depth must align with exam expectations while maintaining balance with the wider
aims of the course or program.

The first stage employed vocabulary profiling tools to construct targeted word lists from
IELTS Trainer 2 (Cambridge University Press, 2019), the main textbook used in the course. The

second stage involved generating quizzes using a LLM, with implementation supported by Google
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Forms and Google Classroom.

Literature Review

Identifying Target Vocabulary

Past studies (Laufer, 1989) have indicated that the language learner would need to know at
least 95% of the words in a given text to comprehend it. Van Zeeland and Schmit (2013) suggest
that listening comprehension can be achieved with varying levels of success from 90% word
coverage of the content. Taking this into consideration, it is reasonable to understand why
frequency-based word lists have been compiled and used to identify words that are commonly used
by native English speakers.

Among these vocabulary compilations, The General Service List (West,1953) and Academic
Word List (Coxhead, 2000) have been used by many researchers and English language educators
over the years to analyze texts, create textbooks and graded readers, create tests such as the
Vocabulary Levels Test, Vocabulary Size Test (Nation and Beglar,2007), and Computer Adaptive
Test of Size and Strength (Laufer,& Goldstein, 2004). Researchers have used word frequency bands
of 1,000s to categorize and identify which words language learners of English should focus on
acquiring.

It is said that the language learner would be able to identify around 80% of the words in any
given text if they know the words in the first and second frequency bands, that is, words that are a
member of the 2000 most frequently used word families (Waring & Nation, 1997). Coxhead’s
(2000) academic word list is a collection of 570 word families that appear in academic texts at a
higher rate than in non-academic texts. Mastering these words would raise the word recognition
rate close to 90% when reading academic texts, which is very beneficial for students in higher
education (Coxhead, 2000).

Despite its high usage by researchers, the General Service List has been criticized for its text
coverage rate for modern literature and using a corpus that can be considered limited in size
compared to more modern ones (Browne, 2014). In 2013, Brown announced the New General
Service List (NGSL) and New Academic Word List (NAWL) as an updated version of the GSL
(West, 1953) and AWL (Coxhead, 2000). The NGSL and NAWL together provide close to a 90%
coverage for abstracts in academic texts across 12 subject matter divisions of the American
Educational Research Association (Hendry & Sheepy, 2018).

Vocabulary profilers have been used by researchers to critique EFL textbooks. Klinger (2004)
examined six textbooks used at Japanese elementary and junior high schools and compared the
vocabulary used in these books against the JACET8000 wordlist and found that 95% of the words
used in these textbooks can be read by learning the first 3,000 words on the list. Nakayama (2022a,
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2022b) looked at textbooks used at junior and senior high schools in Japan. He points out that
roughly 95 % of the tokens used in the textbooks he examined were covered by the NGSL while
the coverage is lower than 92% for senior high school textbooks. Despite its use in vocabulary
research, documentation on the use of vocabulary profilers to identify vocabulary for instruction,
especially studies that use NGSL and NAWL as the benchmark for vocabulary difficulty are
difficult to locate.

Using Large Language Models to Create Tests

Large language models (LLMs) are artificial intelligence systems trained on large datasets to
generate human-like language. In this study, we used ChatGPT (GPT-40; OpenAl, 2024), a publicly
available LLM released in 2022. GPT-40 is available in both free and paid tiers and was selected
for its accessibility and capacity to generate structured assessment materials. LLMs are typically
accessed through a graphical chatbot-style interface on a website or application, which allows users
to interact with the model by entering prompts and receiving generated responses.

LLMs in relation to artificial intelligence can be a confusing connection as it is merely
utilizing computing power on probabilistic outcomes of existing data. They do not possess
understanding in a human sense but instead produce output by predicting likely word sequences
based on statistical patterns in language. Therefore the quality and relevance of LLM-generated
content depend heavily on two factors: the existing data the LLM has accumulated and user-
provided instructions known as prompts. The careful design and testing is referred to as prompt
engineering.

The rise and prevalence of large language models (LLMs), introduced new opportunities for
teaching materials in education. Teaching materials refer to instructor-selected or created resources
used to support learning, including quizzes, worksheets, lesson slides, and class activities. The
underlying assumption is that LLMs can generate curriculum-relevant content, thereby supporting
curriculum development. Early classroom applications suggest that while LLMs can assist in
prompt creation, quiz writing, and feedback generation, they also pose practical and ethical
challenges that require careful oversight (Yan et al., 2024). For this paper we focused on the
practical uses and challenges.

Although the IELTS does not include a dedicated vocabulary section, vocabulary knowledge is
an essential learning component to answering reading and listening multiple-choice tasks. Students
who cannot recognize variations in vocabulary are prone to choosing the wrong option even when
they understand the main idea of the reading passages, which questions are based on. Chen (2019)
found that less proficient learners made higher rates of usage errors when dealing with paraphrases.
Vocabulary quizzes can help this weakness by training learners to recognize synonyms,

collocations, and paraphrases commonly found in IELTS questions.
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It is worth noting that vocabulary assessments represent only one component of lexical
retention. Stewart (2024) cautions that recognition-based vocabulary tasks, such as multiple-choice
items, may not always provide a complete measure of productive word knowledge. However, in the
context of IELTS preparation, recognition tasks remain pedagogically relevant. IELTS reading and
listening tasks often require learners to discriminate between near-synonyms, attend to nuanced
lexical distinctions, and identify and eliminate distractors under time pressure. In this sense, well-
designed multiple-choice vocabulary quizzes may help students practice essential word

discrimination skills required in IELTS.

Research Questions:

RQ1: How can vocabulary profilers be used to identify vocabulary that should be prioritized in an
IELTS preparation course?

RQ2: How effective are large language models (LLMs) in vocabulary assessment preparation work
in terms of productivity gains and test quality output?

RQ3: What are the limitations of using lexical profilers and LLMs for creating vocabulary quizzes?

Methodology

Stage 1: Vocabulary Selection

This first stage concerns the procedures that were implemented when selecting the target
vocabulary for instruction for the IELTS preparation course. How LEXTUTOR, Microsoft Word
and Excel was used to select the 180 target words from the 10,320 words that appeared in the 12
reading passages from /ELTS Trainer Academic (Cambridge University Press, 2019) is described.

Phase 1: Preparing Data

As part of the course update, IELTS Trainer Academic (Cambridge University Press, 2019)
was chosen as the new textbook for the level 1 courses at LEAP. This book is a test book containing
six full practice tests. Each test contains three reading passages for a total of 18. IELTS reading
tests are designed so passage 1 is the easiest and passage 3 is the most difficult within the test.
Level 1 being the lower level within the LEAP program with a good number of students’ English
proficiencies being at the CERF A1-A2 level, a decision was made to use Passage 1 and 2 from
each test as teaching material to be covered during the 15-week semester.

The 12 passages were prepared so the words could be run through a vocabulary profiler. The
publisher was generous to provide a digital copy of the textbook that could be used by the teachers.
Texts from each of the passages of this digital version were copied onto separate Microsoft Word

documents. Microsoft Word was used to speed up the process of locating words misidentified by
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the optical character recognition (OCR) technology. Each word that was marked with a red wavy

line that indicates a spelling error was checked and corrected.

Phase 2: Identifying Frequency and Range

In order to identify which words from the textbook the teachers should bring to their students’
attention, measures were taken to identify words of the appropriate difficulty and importance.
Appropriate difficulty was considered as words that have a frequency higher than 1000 on the
NGSL and words found on the NAWL. The 1000 most frequently used words were excluded since
these words were considered as words all university students should know already. Importance was
determined as words that appear in multiple texts within the 12 chosen passages so students will
receive exposure to the target words multiple times over the semester to maximize opportunities for
uptake.

The 12 passages were run through LEXTUTOR (Cobb) separately to be compared against the
NGSL and NAWL. Words that were categorized as 2 (frequency of 1,001-2,000 on the NGSL), 3
(frequency of 2,001-2,800 on the NGSL) and A (New Academic Word List) were extracted onto
spreadsheets on Microsoft Excel. The words were placed in individual cells with 10 words in a row
for easy counting. Different color fonts were used for each frequency band for easy recognition of
the word’s frequency. Words from each passage were placed on separate tabs that were renamed to
easily understand which passage the words were from (e.g. ‘T1P1’ for test 1, passage 1). Each of
the 12 tabs contained roughly 90-120 candidate words.

A combined list of all words from the 12 tabs were run through LEXTUTOR (Cobb) together
to grasp the range of each word. If LEXTUTOR identified a word’s frequency as 4 with this
combined wordlist, this would translate as the word appearing in 4 different passages. The words
were placed on a separate tab labeled Overall in the same Microsoft Excel file mentioned
previously. All words were placed in a single column with the range listed in the cell directly to the
right of the word. Each word was color coded to match the colors used on the 12 other tabs for
individual passages. The accumulated frequency of each word was also added to this tab, on the
same row as the word in a column labeled total frequency. This statistic was also acquired when

running the combined file of all 12-passages, a corpus of 10,340 words, through LEXTUTOR.

Phase 3: Finalizing Word Lists Using Conditional Formatting

Candidate words on each tab were shortlisted using Microsoft Excel’s conditional formatting
function through a two-step process. The first step of isolating words with a high range score was
conducted on the Overall tab. Words that appear on more than 3 passages were isolated using the
filter function (Figure 1). All words that remained after filtering, along with the information for
range and frequency, were copied to each of the 12 tabs at a location that did not interfere with the

90-120 candidate words on each tab.
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Figure 1

Screenshot of filter creating on Microsoft Excel
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The second step was to locate the high frequency words that were identified in the previous
step within the 90-120 candidate words on each tab by using a custom formula,
“=COUNTIF($Q:$Q, F2)>1" as the conditional format rule. This formula identifies duplicate
words within a set area. “$Q$Q” specifies the column where the filtered words from the previous
step are copied. “F2” is the first cell of the candidate words. As a result, approximately 20 words
were highlighted for each passage (Figure 2). It is worthy to note that since words with a range

score of 3 were used, each word was highlighted on more than three tabs.

Figure 2
Screenshot of highlighted candidate words after applying conditional formatting on Microsoft
Excel
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To standardize the difficulty of the 12 lists of 15-words, a decision was made to include 9
words from band 2, 3 words from band 3 and 3 words from band A, of the LEXTUTOR (Cobb)

vocabulary profile results, on each list. Words with high range scores within each band were
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prioritized in the selection process. Total frequency was the second criteria that was consulted in
the selection process.

The shortlisted words on each tab were placed in a single table on the overall tab across 12
columns, one column of roughly 20 words for each passage. Microsoft Excel’s conditional
formatting formula “=COUNTIF($C$2:C2,C2)=1" was used to identify the first appearance of each
word. C2 represents the first cell of the shortlisted words.

As a general rule, each word was to be placed on a list at the earliest possible time in the
semester. For example, the word ancient appears in four passages, test 1 passage 1, test 3 passage 2,
test 4 passage 1, and test 5 passage 1. Out of the four passages, test 1 passage 1 is the passage
scheduled to be used first within the semester, therefore the word ancient would be placed on the
vocabulary list of 15 words for test 1 passage 1. This is to maximize the opportunities for students
to encounter the target words consciously. An exception was made to this rule for some words that
appeared in more than 5 passages. These were not placed on the list of first appearances to disperse
the candidate words more evenly over the semester and still provide students with multiple

opportunities of exposure to the word in different passages later in the semester.

Stage 2: Vocabulary Assessment

The second stage involved creating vocabulary assessments from the refined vocabulary list
using both manual / human and LLM-assisted methods. Structured prompts were generated through
ChatGPT (GPT-4). Twelve vocabulary quizzes were developed to correspond to the twelve
textbook passages in IELTS Trainer 2 (Cambridge University Press, 2019), with the first six created
manually by one instructor and the remaining six produced with LLM assistance. This distribution
was determined in advance to enable a systematic comparison between human-authored and LLM-

assisted quiz construction.

Phase 1: Generating Quiz Questions Using LLM

The first step involved sourcing vocabulary from the master word list file compiled in Stage 1
(see Figure 3). This file served as the data source for creating 15-word subsets aligned with each
passage from the course textbook. The subset list of vocabulary for Passage T1P1 was used and
labelled as Quiz 1. These subset lists were then uploaded to Google Classroom separately so that

students were expected to study all 15 words for each passage.



Bulletin of the Toyo University Center for Global Education and Exchange, No.4, March 2026 (Research Note)

.
Figure 3
Screenshot of master word list file
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From each 15-word list, ten target vocabulary items were manually selected as the correct
answers for the quiz. Five of these came from the current passage’s list, while the remaining five
were drawn from earlier quizzes to reinforce retention. This design required students to recall
previously studied vocabulary rather than relying only on the most recent items, which provided
additional challenge.

The finalized target words, together with their answer choices, were then fed into an LLM
prompt. For each quiz, the correct answers were manually selected from the relevant 15-word
subset list (e.g., decade, decline, sink, drain, shallow, statistic, expose, outer, spread, incredibly).
Distractor options were drawn from previously studied subset lists that had already been quizzed
on, ensuring cumulative review. As the semester progressed, this distractor pool expanded naturally,
allowing later quizzes to incorporate a broader range of prior vocabulary items.

The standardized prompt format used to generate all LLM-based quizzes is shown below. In
the reproduced prompt, square brackets (e.g., [manually selected target vocabulary list], [manually
selected distractor pool]) indicate where the researcher inserted the vocabulary selected in the

procedures previously described.

LLM Prompt
1. Task Overview
e C(reate a 10-question multiple-choice fill-in-the-blank quiz using the provided word lists
e Each question must have one correct answer and three distractors.
2. Correct Answers
e The 10 correct answers must be exactly these words: [manually selected vocabulary list]
e FEach correct answer must be used once only.
e C(Correct answers must be inserted in a randomized order, not matching the sequence in
which they are listed here, and must not appear consecutively or in a block (e.g., Q1-Q5).

Ensure they are spread across the full set of 10 questions.
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3. Distractors

All distractors must come from the provided word list: [manually selected distractor pool]
Distractors cannot repeat within the same quiz.

Distractors should normally match the part of speech of the correct answer, but up to three
per quiz may deliberately differ if they remain grammatically plausible in the sentence.
Distractors must be grammatically correct and semantically possible in the sentence, but
clearly wrong because they shift meaning along a different dimension (e.g., speed vs.
significance, frequency vs. degree).

Distractors should be close in meaning, academic in tone, or thematically related, creating
an IELTS-style challenge.

Avoid distractors that are clearly irrelevant (e.g., “ticket” in a science context) or overused
examples.

Each quiz should contain at least one “productive trap” distractor (such as audience vs.

critic or trend vs. progress), but no more than three.

Special Parts of Speech Rules

Adverbs: When the correct answer is an adverb, all distractors must also be adverbs from
the provided list (e.g., highly, frequently, widely, largely, increasingly).

Adjectives: When the correct answer is an adjective, distractors should also be adjectives
(e.g., ordinary, remarkable, rare) and should test subtle differences in degree, intensity, or
evaluation.

Nouns: When the correct answer is a noun, distractors should preferably come from the
same semantic category (e.g., trend vs. progress, audience vs. critic, truth vs. notion).
However, distractors may also include adjectives or other descriptors (e.g., native, wealthy)
if they are grammatically plausible in the sentence but represent a wrong dimension of
meaning.

Verbs: When the correct answer is a verb, distractors should be verbs with related but
incorrect meanings (e.g., belong, spread, survive), making them plausible in structure but

inaccurate in meaning.

4. Question Format

Each sentence must reflect IELTS-style content (themes from Reading, Listening, Writing,
or Speaking).
Use authentic, natural English suitable for IELTS Band 67 level.

Each item must allow only one grammatically and semantically correct answer.

5. Output

Provide clean, unformatted plain text suitable for Google Forms.

Do not use bullet points or letter labels for the choices.
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e For each question, present the stem followed by four answer options listed one per line.

e At the end, provide a clearly labeled Answer Key in this format:

Answer Key

1. correct answer

10. correct answer

Phase 2: Google Forms Creation

The quiz questions generated in Phase 1 were transferred into Google Forms. During this
phase, some answer choices were refined, with weaker distractors replaced by alternatives selected
from the master word list. Once finalized, the multiple-choice fill-in-the-blank quizzes were
published and shared via Google Drive for distribution to instructors, who then linked the quizzes
to their individual Google Classroom pages (Figure 4), ensuring that students could access the
material directly. This workflow also enabled a direct comparison of human and LLM-based quiz
construction in terms of preparation time.

In the manually created vocabulary quizzes, decisions about distractor refinement were based
on instructor judgment rather than formal statistical criteria. At the time of quiz construction,
distractors were evaluated intuitively for grammatical fit, semantic plausibility, and perceived
difficulty relative to the target vocabulary item. The length and complexity of the fill-in-the-blank

stems were not standardized and were determined by instructor judgment during item construction.

Figure 4

Screenshot of Google Form integration
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Phase 3: Administering Quiz

A one to two-week gap was implemented between the pre-quiz exposure (announcement of
quiz and reminder to students to study) and the actual quiz to minimize short-term recall effects and
ensure that performance reflected meaningful vocabulary acquisition. Quizzes were administered
every other lesson across the 15-week semester consisting of 30 lessons (two per week). This
approach aligns with principles of retrieval practice and spaced repetition, both of which are
recognized to enhance long-term vocabulary acquisition by requiring learners to actively recall
words across multiple intervals (Roediger & Butler, 2011).

Each quiz had an allotted time of 5-10 minutes. Quizzes were auto-scored through the Google
Forms platform, and results were made immediately available to students, allowing them to reflect
on their performance. Each vocabulary quiz was worth 1%, for a total of 10% of the overall class

grade.

Data Collection

The dataset consisted of responses from two IELTS Reading and Writing courses in the LEAP
program at Toyo University during the Spring 2025 semester, with 20 and 18 registered students,
respectively. Across both classes, the number of submissions per quiz ranged from 16 to 20,
depending on attendance. Quiz 12 had no responses at the time of analysis due to scheduling
constraints and was therefore excluded from the dataset.

To address RQ2 (How effective large language models are in vocabulary assessment
preparation work in terms of time saved and quality of output), effectiveness was operationalized
along two dimensions: (a) productivity and (b) test-item quality.

To measure productivity, the instructor recorded the time required to complete key stages of
quiz production for both manually created and LLM-generated quizzes. For manual / human
creation, time segments included item construction (drafting fill-in-the-blank questions and
selecting correct answers, distractor selection), and entry and formatting of items in Google Forms.
For LLM-generated quizzes, timing included prompt submission and model response (automatic
production of quiz items and answer options by the LLM), post-editing of output (correcting
deviations, refining distractors, and adjusting phrasing), and entry into Google Forms.

It should be noted that substantial upfront time (approximately 30—45 minutes) was required to
design (designing task instructions and constraints for quiz generation) and refine the initial prompt
used for quiz generation. However, this prompt engineering constituted a one-time setup and was
therefore excluded from the per-quiz timing, as the same prompt structure was reused across all
subsequent quizzes.

To evaluate test-item quality, we examined student performance outcomes and distractor

quality. Student response data were exported from Google Forms for each quiz, including total
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scores per item (performance outcomes) and item-level response frequencies for all multiple-choice
options. Distractor analysis was conducted for all 110 questions. A distractor was classified as
‘functioning’ if it attracted at least 5% of student responses, a threshold commonly used in item
analysis to distinguish meaningful distractors from infrequently selected options. These metrics
were computed separately for manually created quizzes (Quizzes 1-6) and LLM-generated quizzes
(Quizzes 7-11) in order to compare test quality across conditions.

All productivity and test-item quality analyses were conducted using Microsoft Excel for data
organization, calculation of descriptive statistics, and aggregation of response-level data.
Limitations related to the use of lexical profilers and LLMs for quiz creation (RQ3) were identified
through qualitative examination of item-generation errors, prompt deviations, and constraints

observed during the productivity and test-quality analyses.

Results

Productivity

As shown in Figure 5, for manual / human created quizzes, total item-development time
ranged from approximately 11-14 minutes per 10-item quiz. For the instructor, item construction
and Google Forms entry occurred largely simultaneously, as sentence stems, correct answers, and
distractors were composed and typed directly into the Google Forms. Approximately 8§—10 minutes
was spent on item construction (the cognitive task of formulating sentence stems and selecting
correct answers / distractors) and 3—4 minutes was given to manual entry into Google Forms,
including typing fill-in-the-blank sentences and entering multiple-choice options. It should be noted
that the test creation times recorded were an average of the author’s own and variations may occur

depending on the instructor.

Figure 5
Table of Manual vs. LLM-assisted Vocabulary Quiz Creation

Stage Manual / Human LLM-assisted
Item construction 8—10 min ~0 (LLM does it)
Prompt submission + model response - ~0.5 min
Post-editing - 2-4 min
Entering into Google Forms 3—4 min 2—4 min (copy-paste)
Total preparation time per quiz 11-14 min 5-8 min

Note. For manually created quizzes, item construction and Google Forms entry were performed concurrently by
the instructor; time estimates are presented as conceptual components rather than strictly sequential stages.

For LLM-generated quizzes, total per-quiz preparation time after prompt development ranged
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from approximately 5-8 minutes. Prompt submission and model response time using GPT-40
averaged approximately 20—40 seconds per quiz, during which the system generated the full set of
ten questions and answer options. On average, approximately 2—4 minutes per quiz were spent on
post-editing to correct prompt deviations (instances where the generated output did not fully align
with the intended format or constraints), refine distractors (to improve plausibility and alignment
with the target vocabulary), or adjust phrasing (to enhance clarity and appropriateness for the
learner level), while the remaining time was used for Google Forms entry. As with the manual
condition, all items still had to be transferred into Google Forms; however, this step was faster due
to copy-and-paste insertion of complete question sets generated by the LLM.

A comparative analysis of the two workflows revealed that LLM-assisted quiz construction
yielded a 45-50% reduction in total preparation time relative to manual methods. This efficiency

gain was primarily driven by the automation of initial item drafting and distractor suggestion.

Test-Item Quality

Student Performance Outcomes
The score distributions for both conditions showed similar results (Figure 6). Both sets of
quizzes exhibited scores on the upper end of the scale, with the majority of students achieving high

marks, clustering between 8 and 10.

Figure 6
Item Difficulty and Quiz Results

. . Total Student Mean Score / Standard Deviation
Condition Quiz Range .
Responses (N) Facility (p) (SD)
Manually Created  Quizzes 1-6 211 0.825 1.454
LLM-Generated Quizzes 7-11 146 0.830 1.507

The transition from manually authored assessments (Quizzes 1-6) to LLM-generated quizzes
(Quizzes 7-11) resulted in fairly stable outcomes across the dataset. Statistics for the human-
authored quizzes (N = 211) revealed a mean score facility (p) of 0.825 with a standard deviation
(SD) of 1.454, indicating a generally competent performance of vocabulary mastery among
students.

Following the implementation of the LLM-assisted workflow, the LLM-generated quizzes (N
= 146) demonstrated nearly identical performance characteristics, with a mean facility of 0.830 and

an SD of 1.507. Despite a different number of total responses, score distributions remained
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consistent across conditions, with results clustering toward the upper end of the scale.

Distractor Analysis

Distractor quality was evaluated using a standard applied criterion. A distractor was classified
as functioning if it attracted at least 5% of student responses. The metrics in Figure 7 summarize
distractor efficiency across manually created quizzes (Quizzes 1-6) and LLM-generated quizzes

(Quizzes 7-11).

Figure 7

Distractor Efficiency Comparison

Metric Quizzes 1-6 (Human) Quizzes 7-11 (LLM)
Mean Functioning Distractors per Item 1.46 1.64
Items with 3 Functioning Distractors 7760 (11.6%) 10/ 50 (20.0%)
Total Non-Functioning Distractors (NFDs) 91 68
Mean NFDs per Quiz (10 items) 15.17 13.60

Although the mean number of functioning distractors per item increased from 1.46 to 1.64 in
the LLM-generated quizzes, this represents a modest change in absolute terms (approximately 1-2
additional functioning distractors per 10-item quiz). Importantly, this increase did not correspond to
a meaningful change in overall item difficulty, as reflected in the stable facility values across
conditions. Across all items, manually created quizzes contained a higher total number of non-
functioning distractors (NFDs; n = 91) than LLM-generated quizzes (n = 68), indicating fewer
unused distractor options in the LLM condition. In proportional terms, non-functioning distractors
accounted for 50.6% (91/180) of distractors in the human-authored quizzes and 45.3% (68/150) in
the LLM-generated quizzes, representing a modest reduction of approximately five percentage
points in the LLM condition.

While both conditions contained a substantial number of distractors that attracted zero
selections, the LLM-generated quizzes showed better distractor efficiency, with a higher mean
number of functioning distractors per item (1.64 vs. 1.46) and a greater proportion of items where
all three distractors functioned (20.0% vs. 11.9%). In practical terms, the LLM condition reduced
the average number of non-functioning distractors per quiz (13.6 vs. 15.2), suggesting more

consistent plausibility across the full set of items.
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Discussion

Stage 1
RQ1: How can vocabulary profilers be used to identify vocabulary that should be prioritized in an
IELTS preparation course?

The authors have described how LEXTUTOR (Cobb), a freely accessible vocabulary profiler,
can be a valid tool for homing in on vocabulary for instruction when creating target vocabulary lists
for an IELTS preparation course when used in tandem with spreadsheet software such as Microsoft
Excel. For this case study, LEXTUTOR made it possible for the teacher to not only understand the
word difficulty level of reading passages objectively but also identify high frequency words that
appear multiple times over the course of a semester. Klinger (2024) suggests students should be
exposed to words that are worthwhile to learn more than three times to be learned effectively. This
was incorporated as one of the criteria when screening the textbook reading passage corpus down
to 1.7% of its entirety.

The IELTS is a language proficiency test which does not focus on a specific content topic.
This makes learning high frequency words in the English language an obvious necessity to achieve
a high score on the test. Especially for students with an English proficiency of CEFR A2-Bl. For
students with a higher proficiency, including words that are identified as off list of the NGSL and
NAWL is also possible.

Stage 2
RQ2: How effective are large language models (LLMs) in vocabulary assessment preparation work

in terms of productivity gains and test quality output?

Productivity

The use of large language models (LLMs) to generate vocabulary quizzes demonstrated clear
productivity gains in the assessment preparation process. A time-on-task comparison showed that
LLM assistance substantially reduced human item-construction workload, particularly in the
generation of sentence stems and distractor sets. While manual quiz creation required instructors to
design, type, and format each item individually, LLM-assisted workflows shifted much of this
burden to automated content generation followed by human review. Although post-editing was still
necessary, particularly in relation to distractor refinement and adherence to prompt constraints,
these adjustments functioned primarily as targeted calibration rather than substantive correction.

Although initial prompt engineering required a one-time investment of time, this cost was
amortized across subsequent quizzes and did not affect per-quiz efficiency. As model response

accuracy and prompt adherence continue to improve, it is likely that post-editing time will decrease
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further, leading to additional efficiency gains in Al-assisted assessment development.
These time savings suggest that LLMs may allow instructors to reallocate effort away from
clerical tasks, though how this reclaimed resource is ultimately used remains dependent on

instructor practice.

Test Quality Output

Productivity represents only one component of effective assessment design; efficiency gains
are meaningful only if resulting quizzes maintain appropriate difficulty levels and avoid
introducing unintended complexity through distractor design.

The quantitative analysis of Quizzes 1-10 indicates that the transition from manual item
generation to LLM-assisted generation resulted in no meaningful change in student performance.
Mean item facility remained nearly identical across conditions (p = .81), and standard deviation
values showed comparable score distributions. These findings suggest that LLM-assisted quiz
construction replicated the intended difficulty level of the instructor-authored assessments without
increasing score variability.

The data from Quizzes 1-6 (human-authored) illustrate challenges in distractor performance
across items. The human-authored quizzes (Quizzes 1-6) contained a higher number of non-
functioning distractors, reflecting less consistent distractor performance across items. In some
cases, non-functioning distractors appeared thematically or contextually misaligned with the
semantic constraints of the stem. For example, in the item “The book had a huge =~ on his
life,” options such as insight, secret, and left were grammatically plausible but failed to satisfy the
collocational and causal meaning required by the sentence, leaving impact as the only semantically
appropriate choice. While human intuition can produce effective items, the LLM-assisted condition
demonstrated slightly more consistent distractor functioning across the assessment set, as reflected
in the lower number of non-functioning distractors.

Taken together, these results indicate that the reduction in preparation time did not come at the
cost of assessment quality. The LLM-assisted workflow maintained overall difficulty and
performance characteristics while improving distractor consistency. Beyond the present dataset, the
scalability of LLM-assisted workflows warrants consideration. While the current study involved
approximately 180 target vocabulary items, instructional contexts involving substantially larger
lexical sets would require proportionally greater manual item-construction effort. Under such
conditions, the relative efficiency advantage of LLM-based generation may become more
pronounced, particularly in large-scale or cumulative vocabulary programs.

While prior research has documented substantial item-writing flaws in some LLM-generated
assessments, the present findings suggest that outcomes may be context-dependent. When

compared with manually authored quizzes in this study, the LLM-generated items demonstrated
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slightly greater consistency in distractor functioning, including a modest proportional reduction in
non-functioning distractors. Moreover, many distractors classified as non-functioning were
grammatically plausible yet unselected by students, indicating that non-functioning status may
reflect cohort response behavior and overall performance level rather than inherent irrelevance
alone.

RQ3: What are the limitations of using lexical profilers and LLMs for creating vocabulary quizzes?

Limitations During Stage 1

The limitations observed in this stage can be grouped into two broad categories: word
misrecognition by software and lack of candidate words fully meeting criteria. Word
misrecognition by the different software used added procedures to the workflow that were not
originally anticipated. The phenomenon was a good reminder to not put too much trust in
technology and to manually double check if the output makes sense. Lack of candidate words that
fulfill the set criteria for creating 12 wordlists of 15 words each from a corpus of 10,340 can be a
challenge for any teacher. Details of the limitations during phase 1 and how they were coped with

are described.

Word Misrecognition

Word misrecognition is a phenomenon that can occur when using OCR software to recognize
the text on documents that were digitized with a scanner. It can also occur when copying and
pasting texts from one format to another. For example, copying texts from a PDF to Microsoft
Word or other online platforms. In the case of this study, word misrecognition occurred when;
copying text from a PDF to LEXTUTOR, copying text to Microsoft Word, and using OCR on a
scanned document.

In the case of copying the reading passages from a PDF to LEXTUTOR directly, unnecessary
spaces appeared in the middle of words such as “mention”. This created an unusually high count of
the word “ion” in the LEXTUTOR output, which would be very unlikely since the 12 passages
covered a variety of topics including history, psychology, and engineering. As a method to check if
the error was due to directly copying and pasting texts from a PDF to the webpage and checking for
any other type of mistakes in the text, the reading passages were copied to a Microsoft Word
document for checking.

When the documents were transferred to Microsoft Word, four types of errors were identified:
letters morphing into Chinese characters, letters missing, addition of unnecessary spaces mid-word,
and letter shuffling. On 6 out of the 12 passages four sets of Chinese characters were found. The
letter combination “fi” was represented as FJ#E 94 times, “fl” as BJEE 7 times, and “ff” as BIHY 4

times. On four passages some letters of words were not recognized leading to words with missing
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letters. The letter combination “Th” was missing from the words “this” and “the” 3 times, “tt” in
“cutting” once, “fl” in words such as “flow” 9 times, and hyphens in hyphenated words such as
“short-distance” twice. Unnecessary spaces mid-word such as “plat form” were located 15 times in
two passages. In one passage the letters were scrambled for 345 words out of 945 making it
impossible to read. For this unreadable passage, the textbook pages containing this reading were
scanned.

A CZUR Shine digital scanner was used to digitize the passage from the physical textbook.
Unfortunately for reasons unknown the OCR software that is included in the scanner driver could
not convert the scanned documents into a searchable PDF or a Microsoft Word document
successfully. The Microsoft Word document version of the problematic passage was cleaned using
ChatGPT and manually compared against the original passage in the textbook to assure there were

no mistakes then run through LEXTUTOR.

Lack of Candidate Words Fully Meeting Criteria

Due to the nature of the shortlisted words, lists that were scheduled to be used later in the
semester did not have enough candidate words to be placed on the final vocabulary list of
15-words. For these lists, a second criterion was used to decide which words to add. Words that
appear in less than two passages but appear multiple times in a single passage were considered to
be added to the list for that passage. Frequency of appearance in a single passage was determined
by running all words from each passage separately through LEXTUTOR (Cobb) a second time.
When there were not enough words to complete the lists of 15 using the two previously mentioned
criteria, an executive decision was made to include words that made an appearance in only one
passage and belonged in bands 2, 3, or A in the LEXTUTOR vocabulary profile output. A total of 8
words fit this description.

In relation to the nature of shortlisted words, not all vocabulary lists were able to fully follow
the word difficulty standard of 9 words from band 2, 3 words from band 3, and 3 words from band

A of the LEXTUTOR output.

Limitations During Stage 2

LLM-Generated Output

The limitations observed primarily concerned inconsistencies in model-generated output.
While LLMs substantially accelerated quiz creation, adherence to prompt constraints was not
always reliable and required human review. Even when instructed to use IELTS Band 6-7-level
English, some generated items exhibited phrasing that was overly formal or textbook-like rather

than reflective of authentic usage. In several instances, the model failed to follow explicit prompt
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constraints, such as the requirement that all distractors be drawn from a provided vocabulary list;
for example, items occasionally used distractors that also appeared in the pool of eligible correct
answers (e.g., trend or artifact), necessitating post-generation editing.

Despite improved distractor functioning overall, some challenges were observed in distractor
construction within the LLM-generated items. In some instances, although distractors were
intended to be plausible but incorrect, some options overlapped too closely with the correct answer,
creating ambiguity, while others were clearly implausible or unrelated, reducing item quality and
discriminatory power. These inconsistencies underscore the need for post-editing and instructor
judgment when deploying LLM-generated assessment materials.

These limitations align with findings reported in prior research on LLM-generated assessment
items. Camarata et al. (2025) reported that nearly half of ChatGPT-generated medical multiple-
choice items contained item-writing flaws, with over one-fifth exhibiting factual or conceptual
errors. Similarly, Bitew et al. (2023) found that 25% of stems and 33% of distractors in LLM-
generated vocabulary items were inappropriate, while Putri et al. (2025) reported that 41.27% of

generated distractors were irrelevant.

Sample Size and Analytic Approach

Several limitations should be considered when interpreting the findings of stage 2. First, class
sizes were relatively small, with between 16 and 24 responses per quiz, which may limit the
generalizability of the results to larger or more diverse learner populations. In addition, counts of
non-functioning distractors (NFDs) are sensitive to sample size, as distractors may remain
unselected due to chance rather than poor design, particularly in high-performing cohorts.

An additional limitation concerns the operationalization of item difficulty in the present study.
Difficulty was inferred primarily from student response behavior and distractor performance,
without accounting for other dimensions that may contribute to perceived item difficulty, such as
stem length, syntactic complexity, or overall reading load. As a result, the analysis reflects
difficulty at the level of response options rather than the full cognitive demands of each item.

The analysis relied primarily on descriptive statistics rather than inferential testing, reflecting
the process-based and exploratory nature of the study. While this approach was appropriate given
the bounded timing estimates and repeated-measures structure of the data, it limits the strength of

statistical claims that can be made regarding observed differences between conditions.

Instructional Context and Task Scope
The study was conducted within a single instructional context and involved quizzes created
and reviewed by one instructor, which may constrain the applicability of the findings to other

teaching settings or levels of instructor expertise. In the LLM-assisted condition, all generated quiz
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items were post-edited by the instructor, meaning that the observed outcomes reflect a human—-LLM
collaborative workflow rather than fully automated item generation.

Furthermore, the 5% threshold used to classify functioning distractors represents a
discretionary analytic decision rather than a fixed standard, and alternative thresholds could
produce slightly different classifications. Finally, the analysis focused exclusively on vocabulary

quizzes, and the findings may not extend to other assessment formats or language skill domains.

Conclusion

This preliminary study demonstrates that vocabulary profilers and LLMs can be used in
combination to support IELTS test preparation. The use of lexical profilers such as LEXTUTOR
with NGSL/NAWL ensured level-appropriate vocabulary selection, while LLM assistance
substantially reduced the time required for quiz construction. Together, this approach offers an
efficient work flow to vocabulary assessment design within a test-preparation context.

The observed limitations of LLM-generated items did not translate into reduced assessment
quality when compared with manually authored quizzes. Item-analysis metrics indicated
comparable difficulty levels and slightly improved distractor functioning in the LLM-assisted
condition. Within this dataset, model-generated quizzes were at least as stable as instructor-created
items.

While prior studies have documented substantial rates of item-writing flaws in LLM-generated
assessments, the present findings underscore the importance of contextual variables, including
prompt structure and analytic thresholds such as the 5% criterion used to classify functioning
distractors. In this study, many distractors deemed non-functioning were grammatically plausible
yet unselected, suggesting that error rates in LLM-assisted assessment design should be interpreted
with methodological caution rather than treated as inherent instability. A pragmatic approach rather
than categorical acceptance or rejection may therefore be more productive for instructional
contexts.

Finally, the findings help clarify the pedagogical role of LLMs in assessment design: not as
replacements for instructor expertise, but as structured generative partners whose value lies in
accelerating draft production while preserving human supervision. The results therefore suggest
that LLMs operate most effectively as collaborative tools rather than fully autonomous assessment

generators, preserving the need for human editorial oversight.

Implications and Future Research
Future research on curated vocabulary lists should examine their integration with additional
language skills, particularly writing and speaking, as well as their impact across longer instructional

periods and more diverse learner populations. Expanding the scope with these skills would allow
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for a more comprehensive evaluation of how vocabulary-focused interventions contribute to
broader language development within IELTS-oriented curricula. In addition, learner surveys and
reflective instruments could be employed to investigate student perceptions of curated vocabulary
lists, including their perceived usefulness in developing awareness of meaning, usage, and
paraphrasing, and whether such knowledge transfers to authentic IELTS reading and listening tasks.

Unlike prior studies that systematically coded item-writing flaws or calculated formal error
rates in LLM-generated assessments, the present study focused primarily on performance-based
indicators such as facility values and distractor functioning. Future investigations could therefore
incorporate structured coding of item-writing errors and formal error-rate analysis alongside
multidimensional measures of item difficulty, including stem length and overall reading load, in
order to better capture the full cognitive demands of assessment items.

LLMs may also be explored in the post-assessment processes, such as generating
individualized feedback, identifying common error patterns, and tailoring follow-up exercises
based on student responses. Lastly, future studies should also examine educator receptivity to LLM
generated assessments and post-assessment processes, as the pedagogical value of these tools
ultimately depends on how teachers and administrators engage, interact, and form policy with these

technologies available.
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An attempt to introduce an ‘automated translation word list” in
Japanese language courses for exchange students.

Eri Osawa
(Center for Global Education and Exchange, Toyo University)

Abstract

This paper reports on the implementation of an “automated translation word list” in Japanese-
speaking classes for exchange students. Intermediate-level learners with diverse native language
backgrounds faced challenges in comprehension and concentration. Prior research has shown that
vocabulary lists are effective. Building on this, the course used a word list format in Google
Spreadsheets that automatically inputs kanji readings and multilingual translations. The format
included automatic kanji reading input via the “Yomitan API” and multilingual translations using the
GOOGLETRANSLATE function. Students completed the word list by simply entering the Japanese
words in the corresponding column. Presenters encouraged the audience to use the word list, and the
audience developed the habit of consulting it to better understand the presentation. The multilingual
translations also helped participants become aware of their own linguistic backgrounds and supported
mutual understanding. Challenges remain regarding the accuracy and naturalness of automatic
translations. Moving forward, it will be necessary to explore other translation tools and develop

course designs that foster multicultural coexistence.

Keywords: Presentation, Multilingualism/Multiculturalism, Word lists, Machine translation,

Automatic translation, Multicultural society
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Research Trends in Japanese Language Education for

Refugees
Naomi KATAYAMA

(Center for Global Education and Exchange, Toyo University)

Abstract

In recent years, despite Japan’s consistently low refugee recognition rate, the number of refugee
applications has shown an upward trend. The number of recognized refugees has also increased,
influenced by political upheavals in countries such as Myanmar and Afghanistan. Recognized
refugees are provided with Japanese language programs and support to promote independent living;
however, because Japanese language education is conducted in closed environments intended to
protect refugees, research in this area has remained limited.

In this study, previous research on Japanese language education for refugees was extracted through
keyword searches in CiNii (Scholarly and Academic Information Navigator). Using data from the
selected studies, we conducted a visualization analysis employing text mining techniques.
Furthermore, by applying the “Panoramic Framework of Japanese Language Education Studies,” we
organized the research domains addressed in prior studies and sought to identify themes that have

received limited attention in research on Japanese language education for refugees.
Key words :

Japanese language education for refugees, text mining, word cloud, panoramic framework of

Japanese language education studies
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Challenges and Prospects of Internships
for International Students as Highly Skilled Foreign
professionals

Yuko WATABE
(Center for Global Education and Exchange, Toyo University)

Abstract

International students are expected to find employment and settle in Japan as highly skilled foreign
professionals in the future. To promote this, the Ministry of Education, Culture, Sports, Science and
Technology (MEXT) has implemented the "Certification System for the International Student
Employment Promotion Education Program." However, there are various challenges in conducting
internships for international students, which is one of the main pillars of the program, and only 3% of
universities had implemented the program by the fiscal year 2024.

This paper focuses on internships for international students and aims to contribute to discussions on
effective internship practices by reviewing previous studies and identifying key challenges associated
with such internships. In addition, the study identifies specific learning outcomes and implementation
processes required of international students and related organizations, examining three stages: the
preparation stage, the implementation stage, and the reflection stage. Compared with domestic
students, international students face additional factors in their career exploration process, such as
intercultural understanding and Japanese language proficiency. Through this analysis, the study
organizes the key issues that universities and companies involved in program development and

management should consider in the future.
Key words

Highly skilled foreign professionals, international students,

internships, employment promotion education programs for international students
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Editor’s Postscript:

The No. 4 of the Bulletin of the Toyo University Center for Global Education and Exchange
has been ready for publishing. We are deeply grateful for the all who have given their efforts for
this issue.

The manuscripts published in the bulletin are peer reviewed. We called for papers in the
research fields of global education, cross-cultural understanding, English teaching, Japanese
teaching which related to the education and research aims of the Center for Global Education and
Exchange. The submitted papers are reviewed by the professionals of the above research fields.

There were five academic papers and one report of educational practice submitted to the 4th
issue. The five academic papers were reviewed by the ten anonymous referees. As a result, one
manuscript is accepted and the other one is accepted as a research note, the remaining two were
accepted as a report of research. We believe that the valuable comments from the referees largely
improved these manuscripts. We thank the referees for their cooperation.

Finally, I would like to thank the editorial committee members for their hard work to find the
proper referees, and also the editorial staff members for their various supports.

March 2026
The editorial committee of the Bulletin of the Center for Global Education and Exchange
The editor in chief, Jinghui Dong
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