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Contribute to the Inaugural Issue of Bulletin of
the Toyo University Center for Global Education and Exchange

Director of the Center for Global Education and Exchange
Kazuo Takahashi

Since the second reorganization of the Toyo University Center for Global Education and
Exchange in AY 2015, we have been promoting the globalization of the entire university as a new
organization. Together with such projects as programs to increase foreign language ability,
educational support for international students, all kinds of study abroad programs (sending and
receiving students), overseas internships and overseas volunteer activities, international academic
exchanges, the development of partner universities and the management of university-wide
overseas bases, we are implementing the research, development, and implementation of programs
to promote globalization, the acquisition of external funds to promote internationalization, and
implementing such programs. Recently, we are engaging in the globalization of students and
faculty selected for the Ministry of Education, Culture, Sports, Science and Technology’s Top
Global University Project (AY 2014 to AY 2023), International Student Employment Promotion
Program (AY 2017 to AY 2021), or Inter-University Exchange Project (AY 2022 to AY 2026).

In these ways, the Center for Global Education and Exchange has some full-time faculty
members and is promoting international education and exchanges, and we have decided that the
time has come to publish academic research related to international education and its outcomes in
the form of Bulletin of the Center for Global Education and Exchange. With the bulletin, we aim to
provide an opportunity for researchers within the University as well as those from outside
organizations to publish research theses, research notes, and translations related to international
education, and to share this information with the world. The peer review system is used for the
submitted manuscripts, which are to be published electronically once a year so that many people
can view them as appropriate.

The inaugural issue features two research theses, two research notes, and two reports for a
total of six articles. Going forward, Bulletin of the Center for Global Education and Exchange
hopes to make a contribution as an academic journal that pioneers and leads the way in every field

of international education research.

March 2023
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International Student Experiences of Emergency
Remote Teaching

Robert C. Morel

Center for Global Education and Exchange
Toyo University

Abstract

This paper examines how international students perceived their experiences of a sudden shift
to online learning due to the COVID-19 pandemic. In-depth, semi-structured interviews were
conducted with five degree-seeking international students at a Japanese university. Interviews
were conducted after students had experienced their first semester of emergency remote
teaching online. Transcripts were analyzed using interpretive phenomenological analysis (IPA)
to generate themes from each interview and then to look for overall themes across interviews.
The findings suggest the areas students perceived as most influential to their experiences with
a semester of emergency remote teaching were a shift in the social dimension of learning,
embracing and struggling with autonomy, and how instructors met the student’s expectations.
The paper suggests reasons for the importance of these themes and their importance in regard

to international student needs during an emergency remote teaching situation

Keywords: international students, emergency remote teaching, online learning, student

experience

Introduction

The past two decades have seen an explosion in international student mobility (ISM) and a
corresponding increase in scholarly interest in international students (Giimiis, Gok, & Esen, 2019).
These students have come to represent an increasingly important population for host universities
and countries as source of income, prestige, and skilled labor (OECD, 2020). Although the student
destinations and research publications have centered around a small number of Anglo-Saxon and
Western European countries, regional hubs—particularly those in East Asia—are growing in
importance (Choudaha, 2017; Hou and Du, 2020; Giimtis e? al., 2019). Despite growing interest in
the experiences of international students, there is still little qualitative inquiry centering the voices

of students themselves (de Wit, 2020).
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International students often face different social and academic challenges than those of their
domestic peers (Alfattal, 2016; Van Horne et al., 2018) and this may be especially true during times
of crisis when they may constitute a vulnerable and overlooked population (Chen et al., 2020;
Firang, 2020). Thus, while the abrupt shift from traditional on-campus classes to remote learning
due to COVID-19 has caused disruption for all students, it may impact international students
differently. The increasing frequency of pandemics (Ross ef al., 2015) and the disruption to higher
education caused by COVID-19 highlight the importance of being prepared to shift to emergency
remote teaching (ERT) in the case of similar disruptions in the future. As an important and often
overlooked population, it is also necessary to better understand how international students
experience this shift to ERT.

This study attempts to bring together these two streams of inquiry: qualitative inquiry into the
experiences of international students, and experiences of students during the rapid shift to ERT. By
situating the research in an Asian country with a growing international student population it
attempts to extend the discussion of these streams beyond the often studied Anglo-Saxon and
European contexts. In doing so it asks the following questions:

* How do degree-seeking international students at a Japanese university understand their

learning experience in the context of a sudden switch from face-to-face classes to ERT?

° What academic or school-related factors do international students perceive as either
facilitating or hindering their learning during a semester of emergency remote teaching?

o What can these experiences suggest about possible international student needs during

periods of emergency remote teaching?

Literature Review

International Student Mobility

In the past two decades the importance of, and interest in, international students has expanded
rapidly. Between 2000 and 2018 the number of students seeking a degree abroad increased from 2.2
million to 5.6 million students, with the most rapid increase happening in the latter half of that
period (OECD, 2020). During the same period, there has been a marked increase in research
focusing on ISM, particularly on international students themselves (Giimiis et al., 2019). For host
institutions, international students are often an important source of income and talent, while those
who stay in the host country after graduation contribute to the skilled workforce and economy
(OECD, 2020). For students, the impetus to seek a degree outside of one’s home country often
arises from a desire for a higher quality education or improved career opportunities than what they
perceive to be available in their home country (Abbott and Silles, 2016; Urban and Palmer, 2016).

In addition to educational and economic considerations, international students’ choice of
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destination countries may also be influenced by similarity of culture or language and time-zone
(Abbott and Silles, 2016; Weisser, 2016).

International students often face different challenges and place emphasis on different parts of
the university experience. These students often face challenges adapting to a new culture, language,
and academic style (Khanal and Gaulee, 2019). International students are likely to face anxiety
related to these challenges and need different academic and social support than do their domestic
peers (Alfattal, 2016; Andrade, 2006). Despite these challenges, however, studies by Van Horne et
al. (2018) and Andrade (2006) suggest that international students are equally engaged in their
studies as their domestic peers. International students also may emphasize different parts of the
university experience than domestic students, favoring professional goals over personal
development and placing greater importance on the quality of their lectures and less on social
experiences (Ammigan, 2019; Ammigan & Jones, 2018; Urban & Palmer, 2016).

Thus far research into ISM has been heavily focused on a small number of Western countries
as destinations and developing countries as sources of students (Choudaha, 2012; Perkins and
Neumayer, 2014). Compounding this Western focus is that the majority of ISM research is also
produced by scholars based in these countries. In a content and bibliographical analysis of twenty
years of research in the Journal of Studies in International Education, Bedenlier ef al. (2018) found
that both the origin and content of articles was heavily skewed towards Anglo-Saxon and Western
European countries. Glimiis et al. (2019), in their study of over 2,000 publications spanning thirty
years reveals that the majority of ISM articles come from scholars in just three countries: the US,
UK, and Australia.

However, this focus on a small number of Western destination countries, produced by Western
scholars, no longer reflects the reality of ISM. Although OECD countries still host the majority of
international students, the fastest growth in ISM is in students enrolled in institutions in non-OECD
countries (OECD, 2020). Chouda (2017) argues that since 2013 ISM has been undergoing a third
wave in which traditional source countries such as China, Japan, and Korea have been repositioning
themselves as destination countries in competition with each other and traditional Western
destinations. This argument is supported by Hou and Du’s (2020) large-scale network analysis of
UNESCO tertiary-level student data. The authors found that student migration still primarily
flowed from Eastern to Western countries, but that between 2001 and 2015 the proportion of the
student flow to Asian countries increased while that of Western countries decreased. They argue
that there has been a significant shift from a hierarchical ISM network to one which is more
decentralized, with regional hubs growing in importance. In light of this shift, a closer examination
of ISM in these emerging non-Western hubs such as Japan may reveal new insights as to the
experiences of international students and the ways in which they are coincide with or diverge from

those of students in traditional Western destination countries.
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Emergency Remote Teaching

Due to the spread of COVID-19, in the late winter and early spring of 2020 universities in
many countries had to rapidly move classes online (Hodges, Moore, Lockee, Trust, & Bond, 2020).
While various terms evolved for this shift, the label of emergency remote teaching (ERT) emerged
as a description which clearly highlights the distinction between planned online instruction and a
rapid shift online in response to the current pandemic (Hodges et al., 2020; Milman, 2020). Online
learning involves careful instructional planning, design and implementation to best take advantage
of learning in an online format, and well-designed online instruction can be as effective as face-to-
face learning (Magagula and Ngwenya, 2004; McPhee and Soderstrom, 2012). In contrast, ERT is a
temporary shift to remote instruction because of a crisis situation with the primary goal of
providing reliably available temporary access to instruction and educational support until it is
possible to return to face-to-face instruction (Hodges et al., 2020).

Thus far, there is limited research as to the effects of ERT on students. Prior research into
student access to institutional support (Gomez, 2013), institutional resilience (SchWeber, 2008; Tull
et al., 2017), or instructor perspectives (Mackey et al., 2012) during crises highlights the difficulties
faced by instructors and institutions but offers little insight into the learning experiences of
students. In the context of ERT during COVID-19, small scale studies in North America and
Australia have reported numerous negative impacts on student perceptions of learning including a
loss of engagement and interaction (Kyne and Thompson, 2020; Petillion and McNeil, 2020),
challenges adapting to online learning platforms (Kyne and Thompson, 2020), and increased
workload and anxiety over coursework (Gelles ef al., 2020). A study of university students in Korea
is one of the few to discuss positive aspects of ERT. In this study, students reported satisfaction
with being able to attend classes from home, being better able to utilize their time, and being able to
communicate more easily with instructors using a private chat window during lectures (Shim and
Lee, 2020). As yet, there appear to be few studies focusing on international student learning
experiences during COVID-19. However, Chen ef al. (2020) and Firang (2020) argue that, for
social and financial reasons, international students constitute a vulnerable population and that

institutions must not overlook their needs during a crisis.

ISM and ERT in Japan

Japan is distinctly situated both in regard to international students and online instruction. Due
to a decreasing university-age population, saturation of higher education enrolment, and a national
push to internationalize universities, Japanese universities are increasingly trying to attract
international students. Government initiatives such as the 300,000 International Students Plan,
Asian Gateway Initiatives, Global 30, and Top Global University Project have greatly increased

university focus on and ability to attract international students (Ota, 2018). However, the difficulty
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of achieving university-level Japanese proficiency as well as the high cost of life and study in Japan
have acted as barriers to prospective students, most of whom are from elsewhere in Asia (JASSO,
2020; Ninomiya et al., 2009). To help alleviate these difficulties, the government and universities
have increasingly begun offering attractive scholarships to promising students and promoted the
development of programs taught fully in English (Brown, 2017; Kuwamura, 2009). Over the past
decade there has been a growing body of research on Japanese universities' internationalization
efforts (Huang, 2006; Ota, 2018; Yonezawa, 2009) as well as on English taught programs
(Bradford, 2016; Brown, 2017). However, there remains a lack of bottom-up studies focusing on
the experiences of international students (Rakhshandehroo and Ivanova, 2020). Literature
foregrounding the voices of international students remains rarer still. Rakhshandehroo’s (2018)
study of international graduate students is one of the few to do so.

As for online instruction, Japan has a well-developed physical IT infrastructure, with
widespread adoption of high-speed internet (Akamai, 2017). However, due in part to a focus on
traditional students fresh out of high school, Japanese universities had virtually no experience
creating and developing online courses. As of 2016, only 46 of 776 universities or junior colleges
providing any form of courses by correspondence or media (MEXT, 2016). Funamori (2017) notes
that Japanese universities have been slow to shift to internet communications technology based
instruction citing difficulties such as lack of knowledgeable staff, low digital competency among
faculty, lack of institutional support systems, and little understanding of the educational outcomes
of digital learning. This is in sharp contrast to universities in countries like the US and Korea in
which the adoption of internet communications technology based learning is considerably more
widespread (Ando, 2020; Funamori, 2017).

In response to COVID-19, Japan’s well-developed IT infrastructure meant that universities
had the technical resources—if not the pedagogical experience—to quickly move instruction
online. Additionally, because the Japanese school year begins in April, universities had a short time
between the emergence of COVID-19 in Japan in early spring and the beginning of the new school
year to plan the upcoming semester. A survey by the Ministry of Education (MEXT) found that
many universities pushed the start date back as late as May, and that as of June 1, 60% of
universities nationwide were conducting classes exclusively online (MEXT, 2020c). MEXT
guidelines in response to COVID-19 state that online instruction should be equivalent to face-to-
face instruction (MEXT, 2020b; 2020a). However, student demands for a return to on-campus
instruction or a reduced tuition for online instruction suggest student dissatisfaction with ERT as it
is being implemented by universities in Japan (“Daigaku ‘jugyoryo hanbun kaesite’ onrain-jugyo
nomi ga ima mo roku-wari. [‘] want half of my tuition fee back.” Almost 60% of universities still

offer online classes only],” 2020).
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Methodology

Participants and Data collection

Semi-structured interviews lasting 60—90 minutes were conducted with five undergraduate
degree seeking international students enrolled at a large, mid-level, urban university in Japan. The
study used purposive homogeneous sampling to maintain a focus on the experiences of a closely
defined group. Participants were enrolled in programs taught fully or primarily in English and
which required a high level of academic English proficiency for admission. Additionally, all
participants were studying on scholarships covering tuition and living expenses. A call for
participants was sent out to international students via email and participation was voluntary. It was
important that students had been studying at the university for at least a year to have a basis of
comparison between ‘regular’ campus study and studying online. Interviewees were enrolled in a
mix of synchronous video-conferencing lessons and asynchronous lessons with recorded video
lectures or simply postings on the class learning management system. The interviews were
conducted in July 2020, during the last two weeks of the online semester, using Cisco Webex
Meetings video conferencing software. All names are pseudonyms.

Using in-depth, semi-structured interviews allows for a deeper understanding of how
participants make meaning of their own experiences and help to give otherwise underrepresented
groups a voice (Lyons et al., 2013; Seidman, 2019). Such interviewing does not strive for
generalizability but instead can help to enhance understanding of particular experiences and offer
useful insights for researchers (Johnson, 1997). The interview schedule served as a general guide
for interviews with room to explore individual participant experiences and responses. The lines of
questioning centered on participants’ daily academic life, experiences with classes, coursework, and
instructors, and comparisons between the semester of ERT and previous semesters of in-person
learning. Participants were also asked to discuss instructors and courses they felt were managing

online learning effectively and those that were not.

Name Year in School Area of Study Nationality
Mai 3 International Studies Vietnam
Lam 3 International Studies Vietnam
Novi 4 Regional Development Indonesia
Kaede 3 Regional Development Indonesia
Julia 3 Information & Design Vietnam

Table 1. Participant Information

Analysis
Transcripts were analyzed manually using interpretative phenomenological analysis (IPA)

(Smith, Flowers, & Larkin, 2009). IPA was chosen because it allows an examination of phenomena

_8_
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reflecting everyday lived experience, concerns itself with the subjective accounts of individuals
situated in specific contexts, and it spotlights the perceptions of participants (Smith and Osborne,
2008). Because IPA is interpretive rather than descriptive it engages in understanding the
underlying meaning of participant accounts. For these reasons, IPA encourages a deep focus on
understanding, analyzing, and interpreting the experiences of a small number of participants.

Following IPA’s ideographic underpinnings, the generation of themes in IPA is a multi-layered
process which involves analyzing and generating themes and sub-themes for each individual
transcript in turn. Only after this is completed are the themes from each individual transcript
compared. This allows the research to both honor the experiences, perceptions, and understandings
of each individual participant and explore the subjective perceptions of a particular group (Reid et
al., 2005; Smith and Osborne, 2008). Following the steps suggested in Smith et al. (2009), for each
participant in this study the interview transcript was read repeatedly to establish a general sense of
the participant’s account, exploratory comments were made, and emergent themes were inductively
generated and grouped into super-ordinate themes. After analyzing all the individual transcripts,
themes were compared to find patterns and commonalities among participant experiences. Finally,
a master set of more abstract super-ordinate themes for the group was generated by focusing on the

themes that were most prominent among all participant accounts.

Results
This study highlights three recurrent, interrelated themes: a shift in the social dimension of

learning, embracing and struggling with autonomy, and student expectations of instructors.

Master themes Subordinate themes
Shift in the social dimension of  |--Being part of a class
learning --Transactional interaction
Embracing and struggling with --Control of schedule and environment
autonomy --Struggles with autonomy
Expectations of teachers --Guiding learning
--Fostering interaction
--Acknowledging student work

Table 2: Master and subordinate themes

A shift in the social dimension of learning

All participants highlighted the impact that the quality and style of interactions had on their
learning experiences. With the shift to learning online, participant accounts revealed a picture of
interaction with peers and professors becoming more transactional. Participant responses to this
shift, however, were more varied. The way participants discussed their interactions with peers and

teachers points to the impact of interaction on both the affective and cognitive aspects of their
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learning.

Being part of a class

Despite the difference in feeling between online lessons and being in a classroom, participants
voiced a strong need to feel like they were part of a class and had contact with the professor and
other students. The extent to which they felt like part of a class greatly impacted their motivation,
satisfaction, and perceived learning.

Julia highlights both the feeling of strangeness that many students felt with a shift to online
learning as well as the importance of maintaining the feeling of being part of a class.

It feels very surreal. Very surreal, so that for a while | wasn't as serious of learning as I used
to be. I think I see that in everyone around me. . . I can just read by myself, I had to join just
to make me feel like I'm a student and I still have a serious mindset to do work.
[Julia]
Not being able to see or talk to her classmates made the experience “very surreal” for Julia, making
it difficult to maintain a serious focus on her studies. Despite not feeling the same as a classroom
lecture, Julia still found even this level of interaction necessary to feel like a student—something
she suggests is necessary to maintain academic focus.

Participants also felt that there was a clear connection between opportunities for student
discussion and their own learning. Novi stresses the difference between participating in
synchronous video lectures and discussion-based classes.

In class, I think it's better if the students interact more, do more, discuss more, because I
could see the contrast between when I'm looking at screens and talking, discussing. So, I feel
like I learned more when I'm discussing with students, teachers. The material is something
that you can learn, you can read before (class).
[Nowvi]
Content is something that Novi feels can mostly be assigned as readings outside of class. In
contrast, learning in class is something he perceives as happening primarily through interaction

with others.

Transactional Interaction

Overall, participants described their relationships with teachers and peers as more distant than
in previous semesters. This was primarily because of the barriers to communication created by not
being in the same physical space. When on campus, students noted the ease of staying a few
minutes after class to ask questions and the importance of informal after-class interactions in
building relationships with instructors and classmates.

While all participants described their interactions as more transactional compared to previous
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semesters, their feelings about this differed, giving insight into what they perceive as the purpose of
interaction with professors and peers. Lam had particular difficulty accepting and adapting to
online discussions.
When you're talking face to face with someone or you are communicating physically with
them, you can see their emotion on their face, their body language, how they actually feel.
And by, just by looking at each other, you can express things with them. But even if we turn
on our cameras or our microphone, we cannot see how either actually feels. It's more, it's
easier for them to cover up their real feeling. So when you are connecting with them or
you're communicating with the other students--when I'm communicating--um, I feel [pause]
I feel fake. [laughing] It feels like they’re only showing me what they want me to see. Not
their true feeling or thinking. So it doesn’t feel right.
[Lam]
For Lam, vital aspects of the physicality of in-person communication cannot be reproduced online.
Even over a video chat where she can see classmates’ faces, she notes that she cannot pick up on
her classmates’ feelings. To her the medium itself feels inauthentic. Lam’s emphasis on seeing
emotions and understanding classmates’ feelings suggests she believes the purpose of interacting
with classmates goes beyond sharing ideas and information. Lam sees the intangible sharing of
emotions as an essential part of communication that cannot be reproduced online. This may explain
why, of all the participants, she reported having the least positive view of interaction online.

In contrast, Novi found the online format made it easier to share information and know more
about his classmates. In addition to praising the benefits of file and screen sharing, he extolls the
efficacy of online interaction.

It’s really convenient because let's say we're discussing about certain topics, right? And I can
just look it up in three seconds, I can look it up and then I go back to the discussion. It's
making it more effective in terms of discussion. . . it enhances the discussion.
[Novi]
And later . . .
So, this year I, I feel like I know everyone. I mean, at least I know who is in the class. |
know how many students. It's more transparent to what the class is. The size and the
interaction. | feel like I talk to more people in this kind of setting than last year because in
class we sit at a certain place and we only talk to maybe the person in front of us, in back of
us, on the side. But here, I can talk to people, like it's not restricted by the seats.
[Nowvi]
Novi’s comments show a more instrumental view of interaction with classmates. When speaking of
online communication, he stresses the efficiency of finding and exchanging information noting that

it “enhances the discussion.” Seeing the list of his classmates in an online meeting and being able to
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talk to a greater number of classmates makes him feel like he knows them better than in a
classroom setting. In a physical classroom he notes that he can only talk to classmates immediately
adjacent to him. Combined with this, the description of online class being “transparent” suggests
that there is an opacity about classmates in a physical classroom whose names he may never even
know. For Novi, being able to exchange information with a greater number of people and having
information of who those people are (their names) constitutes his image of what is important in
classmate interaction.

The other participants fell between these two views. Most felt positively about the ease with
which they could share information online but missed having informal interaction with classmates

and instructors.

Embracing and struggling with autonomy

Participants described the benefits and challenges involved in having greater control over their
own time and learning that resulted from the lack of having a set class schedule on campus.
Although participants generally welcomed this sudden increase in autonomy, many spoke of the

challenges of this sudden increase in responsibility over their own learning and schedules.

Control of schedule and environment
Overall, participants welcomed having increased control over their schedules and physical
space. The extent to which all participants appreciated this newfound control underscored how
much the campus environment and schedule had constrained their studies and lives in general.
Although some participants initially found it challenging to adapt to the increased autonomy and
new format of learning online, all reported an appreciation of having more control over their
student lives.
Julia describes the benefits she feels from having more control of her own study schedule.
I feel like I’'m taking more control of my time and how I use it, because before there is
always a schedule I had to follow in school. So after that I feel actually very motivated to
just arrange my days to fit my work schedule, like what I want to do. And then I just have to
set up my own to do list and really care about how I structure my day. So I do feel I have
more control this semester and I have more control about what kind of day I want to have,
what kind of result I want to achieve, and am more motivated to just contact people when I
need.
[Julia]
Not only does she find this degree of control to be more motivating, but it has also helped her to
become a more autonomous learner. In previous semesters she simply followed the schedule

dictated by her classes. This semester she has learned to carefully consider how to structure her day
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based on what she wants to achieve, even going so far as to plan out the kind of day she wants to
have.

All participants also spoke of how having greater control over their schedules allowed them to
do more—both in terms of schoolwork and outside activities. Here, Kaede explains how the shift to
online classes has allowed her to achieve a healthier balance between her studies and the rest of her
life and allowed her to be more productive.

This semester, at the end of the day, I feel more productive. Honestly. I also feel more
balanced. . . the amount of sleep—the amount of quality sleep—that I'm getting is better than
when I used to go to school. Also I'm eating healthier, because I can cook my own food.
[Kaede]
And later that. . .
It has changed my pace a lot. I'm not only focused on one thing. Usually when I get into the
semester, my priority is school and nothing else, because I need to maintain my scholarship,
my GPA, so I would not be involved in anything. And these extracurricular activities that |
mentioned, what I've only be doing them either in the beginning of the semester when the
workload is not so much or after the semester ends. So during summer break or spring break.
Now I can do both simultaneously, which is right, I think. I can achieve so many more
things.
[Kaede]
Throughout the interview, Kaede made it clear that she views extracurricular activities as an
important part of her learning. Having greater control of her time and “pace” during this semester
allowed her to be more productive with her studies, participate in extracurricular activities, and
maintain a healthier lifestyle. Being able to focus on her studies while having a life outside of
school is not just important to her personally, but something she feels “is right.” The fact that she
mentions basic life-maintenance like getting enough sleep and being able to cook for herself as new
activities this semester highlights the dramatic change having more control of her schedule had on
her studies and daily life. This is despite Kaede, and all other participants, commenting that there
was a heavier workload during the online semester than in semesters on campus.

When speaking of their days on campus in previous semesters, participants repeatedly
mentioned the long stretches of time between classes without having any comfortable space on
campus to relax and recharge. This dead time was repeatedly described as very tiring and an
impediment to both study and having the time and energy for other activities.

I feel like it's difficult for me in the set schedule. For example, in one day I have class in the
first period and one class in the fifth periods, and the empty, empty time. [laughs] Yeah. It's
quite tiring for us to stay at school. And, yeah, although we can sleep in the library, but it's

quite not so comfortable.
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[Mai]
The description of the time between classes as “empty, empty time” suggests that the time between
classes is neither useful nor enjoyable, simply a blank space where students have to exist on
campus. Along with the other participants, Mai emphasized how tiring this time on campus is, with
the only coping mechanism to try to take a nap in the library. Her use of “us” also indicates that she
feels this is not an individual problem, but one that is true for other students as well. Kaede, in turn,
explicitly connects the difficulty of studying on campus to the lack of physical spaces where she
can be productive.

I have nothing to do, but I can't really go anywhere because it's not enough time to go back

and forth. Yet at the same time, I cannot be productive in school, because there aren't any

spaces where I can relax and work at the same time.

[Kaede]

As a group, the participants painted a picture of a typical day on campus as primarily
consisting of long stretches of empty time punctuated by two or three classes. During this time,
participants had limited control over their physical environment, with their choices limited to
school cafeterias, empty classrooms, or the library. There was nowhere on campus for students to
be alone or to relax. In addition to having greater control of their schedules, participants clearly

appreciated having more control of their own learning environments during this online semester.

Struggles with autonomy
Although the participants welcomed having greater control over their own learning, many
found that adjusting to this level of autonomy and to the new style of studying online was
challenging. Some of these difficulties reflect poorly designed classes such as synchronous, ninety-
minute video lectures with no student interaction or input. Others stemmed from having too many
distractions available when studying at home. Some participants struggled with adjusting to the
increased freedom and responsibility involved in managing their own schedules and studies.
Lam’s confession of how difficult she found the adjustment to be captures the range of
challenges faced by students as they tried to maintain focus during online lectures.
It's really hard. [laughing] To be honest, it's really hard because, I mean, my room, like my
bedroom, I don't have like a physical table and chair to actually sit on. So I don't feel
pressure to be like, “Oh, I'm about to learn. I'm gonna have to learn.” So I would just do
something else, like I can do another assignment at that time, or I can just text with my
friends. Basically, I'm still participating in the class, but only for some part that I might need
to speak like, group work or when he asks for our opinions. But in the meantime, I can do
whatever I want. So it's really hard to focus.

[Lam]
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For Lam, not having a designated study space had the effect of making it harder for her to shift into
the mindset of being in class. Additionally, with all of the classes’ microphones and cameras off
she—along with her classmates—became invisible in class. Without the social pressure of being
seen, either by the instructor or classmates, or the motivation of being in the same room with others
who were all engaged in the lecture, it became easier to do other things while only nominally
engaging in class. Although she was aware that her study environment and doing other things
during class was disrupting her focus, Lam had yet to find a clear method of focusing during online
lectures, instead compensating by doing extra reading outside of class.
Julia describes the challenge of no longer having the external structure provided by on campus

classes, one which was echoed to varying degrees by other participants.

When you work at home you can just play and do whatever you want, chill, just spend your

time. At the midterm the result hasn't come out yet so you think whatever you're doing is

fine. You don't really have a feeling of results. You don't have a feeling of the consequences

of what you’re doing. And at the same time you're left with a lot of freedom. So my mind

was in the mindset of I'm playing all the time. There is no school. In my mind, that was the

mindset. And it took a long time to accept that, okay, not working is destroying my result. I

need to do something about that.

[Julia]
Without the structure of going to campus, Julia had difficulty internalizing the need to focus on her
studies. The mindset she describes here of having no feeling of results or consequences—even
feeling that “there is no school”—echoes her earlier description of online classes as “surreal.” The
sudden disappearance of this external structure left her with an amount of freedom that was difficult
to manage. This resulted in a moment of crisis when she realized that she needed to improve her
work or risk losing a necessary scholarship. Her description of learning to take more control over
her schedule shows that doing so is not a straightforward process.

Eventually, I guess I just grew up. I decided I just tried to set up a schedule during my day,

and to set up a higher standard for myself. And I didn't succeed in the first place. Of course, I

had to try over and over again. And I couldn't do many things. And I, after some time,

realized that okay, maybe one day I can only do three tasks, so like what are the most three

important tasks I need to do today? So, eventually, it takes me about, I think a month get

myself together. And to try to work harder.

[Julia]
Julia speaks of becoming more autonomous as a process of maturation that goes beyond scheduling
and time management skills. She speaks of it in terms of growing up and of the process as “getting
myself together.” Her words illustrate the effort and failed attempts required to seize control of her

own time and studies.
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Participants had varying degrees of difficulty adjusting to having greater control of their time
and study environment. Even those such as Lam or Julia who had greater difficulty were still able
to develop coping strategies that led them to become more autonomous learners. By the end of the
semester, when interviews were conducted, it was clear that all participants strongly valued having
more control over their schedules and physical environment. Most participants also expressed
mixed feelings about going back to a regular on-campus schedule in the future. While they missed
the interaction with peers and instructors, they felt that spending hours on campus—especially
between classes—was a waste of time and drained them of energy. Being given more freedom and
control over their own learning was a challenge at first, but after having experienced it participants

expressed reluctance to go back to the rigidity of being on campus.

Expectations of teachers

The final theme to emerge from the interviews is the expectations participants had of their
instructors during the online semester. Participants cited informal interactions and practical learning
experiences as key aspects of their education that were disrupted due to the sudden shift to ERT.
They described having a feeling of everyone—teachers and students—being in a similar situation
and needing to learn how to navigate the technology and format of online learning together.
Overall, they expressed a general acceptance of professors having technical issues due to professors
not being very tech savvy or, as more than one participant pointed out, “not so young.”

What participants clearly expected, however, was effort. Participant feelings about instructors
largely came from both the extent to which they felt instructors put effort into class, and the extent
to which they felt those instructors acknowledge the effort of students. Participants expected that
(good) professors would guide their learning, that they would interact with students—or act as
facilitators of student interaction in class, and that they would show acknowledgement of student
work. Participants saw this effort as directly related to the quality of instruction and as a reasonable
return for the work they were putting into classes. This effort could, however, be expressed in

different ways depending on the class and instructor.

Guiding learning
When speaking of her pre-ERT academic experience, Lam described her satisfaction with her
program’s emphasis on hands-on guidance that she felt was preparing her for a future career.
The teachers actually provide a lot of workshops . . . It's really fun and it's, it's like putting us
inside a situation that in the future we might be in when we’re working. So I think it's a very
good opportunity for me to learn things [pause] like theory and practice.
[Lam]

Speaking of her engagement with these “really fun” experiences that prepare her for the future is a
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stark contrast to her earlier description of sitting alone her room texting friends or doing other
assignments during online lectures.

With the shift to ERT, students still expected guidance and structure from their instructors—
guidance which was not always present. After describing her disappointment with classes where the
professor only uploaded lecture slides (with no lecture), reading lists, and assignments Kaede
states:

It's very important for me, that the professor is actually teaching rather than just telling us to
search this, send me this, or here's a book, read it, and then tell me what you think. And then
the professor doesn't even give us the feedback. So, if I want that kind of style of studying, |
wouldn't be in college. Right? [laughs] But yeah, so that's why I think it's the essence of
college, my opinion.
[Kaede]
Throughout the interview, she repeatedly refers to the importance of instructors “actually teaching.”
For Kaede, this means providing organization, guidance, and feedback on her work. For her, this
guidance from instructors is the reason to be in university, the one thing she cannot get through

self-study.

Fostering interaction
Participants highlighted the loss of informal contact with instructors that existed when they
were in the classroom. Julia, in particular, considered this informal contact with instructors to be
crucial to building relationships with her instructors and generating new ideas.
So the changes with—about my relationship with a professor is that it has become more
distant [pause] because we weren't able to talk to them very often and we're not able to talk
to them one on one. Why is that so? Well teachers, it turns out that when they teach online,
they don't really have time to talk to you one by one. Online, they need to message other
people too, especially other professors, and that takes a longer time, and they have less time
to talk to you. And mostly they reply to you in messages rather than, you know, calls. . . But
at the same time, I really don't have, you know, time to just exchange, you know, random
small ideas with them. Because it feels weird to just message professors like that. . . In the
previous semester, | would stay after class and talk to them about random ideas or ideas |
find interesting. And that helped build up my relationship a lot, but this term is just about
asking, okay, what is not working and what is important and get like an immediate answer.
That's it.
[Julia]
With the shift to ERT, Julia feels “weird” messaging instructors to exchange ideas informally. Both

the medium of exchange (email or messages) and the demands on her and her instructors' time
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barriers to the informal exchange of ideas and building of relationships that she valued in previous
semesters. In contrast, Julia’s relationship and interaction with teachers has narrowed to focus only

on information immediately pertinent to the class.

Even during ERT, however, other participants highlighted the importance of having interaction
with instructors and of instructors fostering interaction between classmates. Mai describes a teacher
who did both well.

I think she's quite good at managing students because first, she replies our comments and our
messages really quickly. So I really love that. And second, in the class she also tries to make
discussion with us and among the students. For example, in her classes at the end of like 20
minutes or 15 minutes, she will divide classes into small groups and we discuss with each
other. Yeah, I think that she's one teacher that I love this semester. Yeah. [pause] And, and
she also really cares for students. For example, when we have the thread on the [university
LMS] and we have the discussion. In some classes, the teachers never reply in this thread,
but in this class, she replies to each comment. And I think she's quite caring.
[Mai]
Mai clearly appreciates this professor’s attempts to interact with students and to connect them with
each other. Other participants also mentioned the importance of instructors replying to student
questions, fostering synchronous (video conferencing) and asynchronous (message boards)
discussion, and taking part in class forums. Mai’s comment stands out because of the strength of
her praise and for what it suggests about other instructors. Mai’s enthusiasm indicates that she feels

these actions are exceptional.

Acknowledging student work
Participants also emphasized the need to feel that their work was acknowledged by instructors.

Receiving no feedback at all on assignments was a common experience for most participants.
Lam’s experience was shared by most participants.

It's more like, I'm just submitting it and then they would just leave it there. Some very nice

professor will reply feedback, which is very general. They don't actually specifically go into

some parts.

[Lam]
The idea of assignments just being /eft hints at the feeling of her work being ignored by instructors,
a feeling that was mentioned by other participants as well. That giving even very general feedback
on assignments appears to elevate a professor to “very nice” status suggests the extent to which
students felt their work was ignored by many instructors. Participants did speak of instructors who

gave detailed feedback—all were satisfied with the level of feedback from their thesis advisor or
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seminar instructor—but the overall impression was one of sending assignments into a digital void.

The way in which instructors guided student learning, facilitated interaction, and acknowledged
student work varied. However, these appear to be the three facets that combine to influence
participant perceptions of instructor effort and which influenced participants’ satisfaction with a
given class. Participants did not expect that an instructor could always meet all three of these
standards, but that they should make an effort to do so. Participant experiences with individual
instructors varied, but overall there was a clear feeling that not enough instructors were meeting
participant expectations in terms of guidance, interaction, and feedback. While all participants had
some professors who they felt went above and beyond, they expressed disappointment that many

instructors were not making serious attempts to engage students.

Discussion

Although much research into student responses to the shift to ERT due to COVID-19
concludes that it negatively impacted students, participants in this study give a more nuanced
picture of their experiences. Participants faced challenges but also discussed ways in which they
preferred ERT to on-campus learning. In addition to describing participants’ learning experiences,

the three themes developed in the analysis offer insights into student needs during a period of ERT.

Shift in the social dimension of learning

The shift in the social dimensions of learning was apparent in the ways that participants
described their desire for interaction with classmates and instructors, and how the nature of that
interaction changes. Without a physical classroom, participants had to make a conscious effort to
connect to classmates and instructors. Both Smoyer ez al. (2020) and Ando (2020) argue that
fostering social connection between classmates is an essential part of meeting student needs,
particularly in the case of ERT. Ando (2020) suggests that this can be achieved in part through
synchronous video lessons. However, although synchronous video-conferencing lessons present
opportunities for interaction, the technology itself can still be used to deliver non-interactive
lectures as was reported by participants in this study. Further complicating the equation of
synchronous video-conferencing lessons with interactivity is that participants in this study
described some of their asynchronous classes as interactive if those classes had active discussion
forums or chat-groups. Participants universally emphasized the importance of interaction with peers
and instructors, but also indicated that interaction could take many different forms.

Although participants found that interaction with both instructors and classmates became
almost wholly transactional with the shift to studying online, there was a range of responses to this
shift. According to Tu and Mclsaac (2002), student perceptions of a given online learning context

can vary based on their cultural backgrounds individual situations, previous experiences, or
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psychological attitudes. Analysis of participant interviews in this paper suggests that student beliefs
about the purpose of class interactions may also influence their satisfaction with class interactions
becoming more transactional. In this case, Lam’s frustration with not being able to pick up on
classmates’ emotions and Novi’s satisfaction with being able to share more information with
classmates illustrate contrasting student beliefs about the purpose of classroom interaction. Students
described in Shim and Lee (2020) who felt they could communicate more using online chat than in
on-campus classes suggest that a number of students may prefer a more transactional communica-

tion style in classes.

Embracing and struggling with autonomy

Despite initial challenges for some, the embrace of autonomy was universally emphasized by
the participants. In line with the findings of Shim and Lee (2020), with more control over their
space and schedule, participants were more productive and better able to balance study and daily
life. Additionally, participants expressed palatable frustration with the inflexible class schedules
and lack of spaces to study or relax between classes, both of which they saw as barriers to
productive learning. Based on this analysis, having an on-campus schedule and environment over
which they could exercise little agency acted as a barrier to productivity and the development of
autonomous learning habits among participants. Kaede and Mai express their satisfaction with how
much more productive they are when no longer tied to campus spaces and schedules. Julia frames
her struggle to develop the skills and mindset necessary to take control of her schedule and studies
as a learning experience in and of itself—one that was only made possible because of the shift to
ERT. As shown by Julia’s case, learning to independently manage one’s schedule and studies can be
challenging for students, and participants were not offered any explicit institutional training or
support as to how to do so. The participants in this study were all able to find ways to successfully
take control of their studies on their own. However, seeking out and qualifying for a competitive
scholarship program at a university outside their home countries shows a high degree of initiative.
That becoming more autonomous learners was a challenge even for these participants suggests that
students would benefit from more institutional training in how to independently manage their

studies during a transition to ERT.

Expectations of teachers

Participants expected teachers to make a clear effort to guide them as learners, foster
interaction, and acknowledge student work. Participants empathized with the challenges and strain
that ERT put on instructors and did not expect that any instructor could do as much as in an
on-campus semester. Furthermore, participants put different emphasis on each of these areas.

However, they all made it clear that they expected teachers to put forth effort in at least one of these
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areas. Participants expressed the belief that this effort on the part of the instructor was directly
connected to the quality of their learning. While these participants expressed their expectations in
terms of teacher effort, a parallel can be found in studies of teacher caring during times of
disruption and ERT. Research on student experiences of ERT has suggested that during times of
disruption due to crises, instructors should place extra emphasis on social and emotional support for
students (Ando, 2020; Shin and Hickey, 2020) and demonstrate compassion and flexibility (Gelles
et al., 2020). Swartz et al. (2018) discuss the importance of instructor care in times of disruption in
terms of the qualities of attentiveness, responsibility, competence, and responsiveness to students.
Effectively guiding learning, fostering interaction, and acknowledging student work all require
these four qualities to varying degrees. And while these qualities are always important, they
arguably become more so in the case of ERT when established methods of instruction, interaction,
and assessment are upended. The way students spoke of these basic expectations highlighted the

extent to which these three elements were lacking in many of their classes.

Conclusion

This study grouped participant experiences during a semester of ERT into three related but
distinct themes: a shift in the social dimension of learning, struggling with and embracing
autonomy, and their expectations of teacher effort. These themes helped to understand participant
experiences and to suggest factors they perceived as helping or hindering their learning. With all
learning shifted online, participants expressed a strong desire to feel like they were part of the
social unit of a class. While some were disappointed in the more transactional nature of interaction
that emerged during ERT others felt that communicating with instructors and peers online improved
their learning experience. Participants had varying degrees of difficulty adapting to the increased
autonomy required to manage their schedules and study habits during ERT. Despite this,
participants felt that having more control over their schedules and learning environment increased
their productivity and learning when compared to on-campus semesters. Finally, participants were
understanding of the challenges that ERT presented to instructors but expected instructors to show a
minimum of effort to help students. This effort could be expressed by guiding student learning
(through well-constructed lectures, organization, or individual instruction), fostering interaction (in
class discussions or being available to answer student questions), and by acknowledging student
work (through feedback on assignments).

This study aimed to examine in detail the experiences of a small number of international
students in the specific context of a single university in Japan during the shift to ERT. Following an
interpretive methodology, it did not seek to create generalizations. However, by focusing on the
lived experiences of participants, it can offer insights that may be useful to understanding the

experiences of international students in other settings as well. Additionally, the lack of research into



International Student Experiences of Emergency Remote Teaching

domestic student experiences of ERT—particularly in Japan—prevented direct comparisons
between domestic and international student experiences, making it difficult to delineate which
aspects of experience are unique to international students. Further research into the experiences of
domestic students may help to better understand to what extent the experiences described here are
shared or are unique to international students. However, the in-depth analysis presented here can
help researchers to better understand the experiences and needs of international students during
ERT. With the increasing importance of non-Western countries as destinations for international
students and the increasing possibility of future academic disruptions due to crises, more research
will be needed to better understand the experiences and address the needs of international students

during ERT.
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Issues and Possibilities Identified from Changes and
Characteristics of University Students’ Global Competence
by Objective Evaluation

Mina Mizumatsu (Center for Global Education and Exchange)

Abstract

This study aims to examine the changes in global competence and understand the
characteristics of students studying at Toyo University by their attributes (gender, major, and degree
of interest in intercultural learning). In this research, the Beliefs, Events, and Values Inventory
(BEVI) was used to evaluate students’ global competence to make recommendations regarding the
promotion of internationalization based on evidence. Using BEVI, this study objectively evaluates
values and beliefs, including global competence, of students who have taken courses with
international elements. As a result of quantitative analysis, it became apparent that: (1) female
students compared to male students, (2) students in the humanity field compared to students in the
STEM field, and (3) students who are ‘highly’ interested in intercultural learning compared to

students who are not, tended to have significantly higher global competence.
Keywords

global competence, BEVI, internationalization of higher education, evidence-based

internationalization
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Abstract

This paper describes the first step in an effort to make the delivery of feedback on students’
written work more meaningful and effective. Students at a private Japanese university
answered survey questions on their preferences for written corrective feedback (WCF) with
regard to clarity, detail, focus, balance, frequency, and connection to assessment. The survey
results suggest that students would like clear, detailed feedback on a wide selection of
language in their writing. Furthermore, they seem to favor written feedback that addresses

individual areas of weakness, as opposed to criteria related to their grades.

Introduction

The fact that studies regarding what constitutes effective feedback on students’ written L2
assignments have produced contradictory results (Jamalinesari et al., 2015) is probably not
surprising. Amongst both teacher and student bodies, individual attitudes, agencies, and
competencies likely influence the degree to which feedback can have a positive effect. For
example, on the teachers’ side, personal beliefs in the value of feedback, commitment to the
profession and/or the goals or success of the institution, and ability to communicate with students
will vary internally and from individual to individual. This, of course, will have a big impact upon
the quality and consistency of feedback within a writing program. Similarly, for students, belief in
the quality and value of the education they are receiving, the level of commitment to their studies,
and how they are able to respond to feedback are all variables that could affect its meaningfulness.
In addition, there is no guarantee that students’ feedback needs match those perceived by teachers
(Ping et al., 2003). Hyland (2013) provides an interesting summary of the situation when he notes

that feedback in higher education is ‘an area of tension between staff and students as universities
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grapple to provide effective teaching practices in resource-constrained environments’ (p.180). With
the above in mind, it seems that insights into what feedback should consist of, and how it should be
delivered, are probably best gathered at an institutional, or better still, a departmental level. In the
context of this study, teachers belonging to the LEAP department (Learning English for Academic
Purposes) at Toyo University in Japan, struggled to reach consensus on delivery of WCF for their
IELTS preparation classes. As a result, it was decided that the first step towards clarifying the issue

would be to implement a survey in order to ascertain student preferences for WCF.

Background

In order to create a survey that would be manageable, both in terms of data collection, as well
as analysis and implementation of results, it was necessary to consider how WCF might be deemed
below-par from the students’ perspective. A review of the available literature raised a number of
areas for investigation including:

* clarity and degree of detail given in written feedback

* breadth of feedback coverage within a single piece of student writing

* balance of negative and positive feedback

* frequency and timing of written feedback

* strength of connection between feedback and assessment

(Adapted from, Leong & Lee, 2018; Lee, 2009)

Starting with clarity and detail, effective WCF should be legible, easy to comprehend, and
actionable. The first point is easily ensured through the use of a learning management system
(LMS), or any software that enables corrections or comments to be typed. As for comprehension,
studies have highlighted the difficulties inherent in adopting a codified system of error correction
(Lee, 2009), likewise, single or double word hints meant to convey areas for correction/
improvement have proven to be confusing for even L1 student writers (Weaver, 2006). Clearly, a
degree of detail is required for feedback to be actionable; to help students understand what they
have done well/poorly, and to facilitate continued development of good practice or the ability to
self-correct. With L2 writers, especially those of a lower level of ability, this presents a significant
challenge. There is the issue of giving feedback in language that is detailed, but not beyond the
level of students’ comprehension, and furthermore, with uncertainty regarding students’ lexical
range and grammatical knowledge, there is the selection dilemma of when to provide direct or
indirect feedback. In other words, to correct errors directly (direct feedback), or to provide
guidance that results in student self-correction (indirect feedback). This is an area of ongoing
discussion in the field. Ferris (2006) suggests that indirect feedback is more successful in the long

term by helping L2 students reduce errors in later writing tasks, and furthermore, that students
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show a preference for indirect feedback, “sensing that this would be more beneficial to them in the
long run” (Ferris, 2011 p. 94). However, she recognises that in cases where students are at a lower
level of ability, when errors are untreatable, or specific patterns of error are being addressed, then a
combination of feedback forms might be more suitable (2011). The first case, which is important in
the context of the present study, is also highlighted by Ellis (2009), who claims that lower level
students may benefit more from direct feedback due to their lack of linguistic resources. He
provides a little more detail in respect to addressing feedback in this scenario, suggesting a two-
pronged approach of leading with indirect feedback, then following up with direct if the former
fails. Finally, one meta-analysis of studies on the efficacy of WCF found slight, but not significant
support for direct feedback, and that low to low-intermediate L2 students benefited the most from
WCEF in general (Lim and Renandya, 2020).

Again, efficacy of WCF surely depends on the clarity and frequency of the feedback being
such that the error is noticed and understood by the student, whether direct or indirect approaches
are applied. Moreover, as was mentioned earlier, there are numerous variables specific to a given
learning environment, so these too might cloud the issue of which kind of feedback is always the
best choice. Consequently, some items in the survey would be required to ascertain students’
preferences, thereby providing a more solid basis on which to make decisions on future
pedagogical practice.

Setting the breadth of feedback coverage is a task closely connected to the aforementioned
direct-indirect dichotomy, wherein the teacher has to select the range of student language to correct
or comment on and the frequency with which to do so. For instance, should the teacher draw the
student’s attention to every kind of error in the text, just those seen as important to the current
learning goals, or those errors which the teacher deems are within the student’s capacity to
comprehend and correct at that particular time. In addition, once this has been decided, should
single or multiple instances of the same error be highlighted. With regard to the first point, studies
suggest that students desire a more personalized approach from their teachers, with feedback given
that is tailored to the needs of individual learners (Leong & Lee, 2018). This is probably not what
most teachers want to hear, firstly because it takes the focus away from carefully considered
learning goals, and secondly because it requires much more work on their part; work which
teachers may feel is ignored by some students (Weaver, 2006). Moving on to the frequency of
correction, making a decision on this issue depends on the teacher’s appraisal of the students’
ability to notice a specific category of error; for as Schmidt (1994) notes on the importance of input
in language education, “more noticing leads to more learning” (p.18). Analysis of students’ writing
and teacher to student discussion of errors can facilitate a better understanding in this regard.
However, anecdotally, it does appear that many students’ errors are recurring, so it seems

reasonable to assume that if a student were already able to notice an error, and therefore subsequent
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instances of it, the mistake would not have occurred in the first place. A further concern with not
being consistent in flagging errors is that in Brown’s (2014) words, “ignoring erroneous language
may be interpreted by the student as a green light: therefore, teachers must be careful to discern the
possible reinforcing consequences of withholding error treatment” (p.268). Thus, teachers may
have to do the work of noticing for them, repeatedly, in order for them to reach the point where
they can do it for themselves. The question then is how to balance this need for a long period of
consciousness raising, with a desire to not be seen as nagging or nitpicking by bringing multiple
instances of the same issue to a student’s attention. Clearly, more input from the student side is
needed here to alleviate or justify such concerns.

The next area for consideration is also concerned with balance, but this time in respect to
treatment of positive and negative aspects of student work. Perhaps it is natural for teachers to
focus on errors, to single out what needs to be ‘fixed’ in students’ work. However, an approach that
is too heavily weighted towards pointing out what is wrong, and therefore failing to mention what
students are doing well in their writing may have a negative impact on motivation. In addition,
when providing positive feedback, are more general, but honest and well-intentioned comments
such as, ‘Good Job!” valued by students, or as Weaver (2006) suggests, are they interpreted as
vague and unhelpful? Once again, this is an issue that requires further investigation within specific
learning environments.

The next area for analysis is the timing and frequency of feedback. In this instance, frequency
refers to the number of times that feedback is provided during the drafting process, and hence, the
degree to which it can be considered formative or summative, where formative is ongoing
evaluation and summative is terminal (Scriven, 1966). Perhaps most teachers would agree that
formative feedback is more meaningful, as it is timely and results in immediate corrective action.
For this reason, and if done well, it may also be more memorable, making repetition of mistakes
less likely in the future. An additional benefit is that it also functions as a useful diagnostic tool for
the teacher, in that it informs decisions on the required speed and direction of content delivery in
subsequent classes (Bachman, 1990). In contrast, solely providing summative feedback is maybe
viewed as more closely connected to final evaluation and grading. This may or may not be the case,
and it could also be argued that summative feedback, by its very nature, carries more weight in the
students’ minds. No doubt we can all recall an instance of positive or negative feedback on a high-
stakes assignment from our school days. Moreover, we can reflect on how this influenced our
approach to our future studies. This is especially important when we consider that the end of one
language learning course is rarely the end of a student’s study of the language.

With an understanding that both these forms of evaluation have their merits, the discussion
moves to consideration of their demerits. With regard to formative feedback, from the teacher’s

perspective, perhaps the key argument against is the difficulty of scheduling and delivering
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feedback to often large numbers of students who, naturally, are working at different speeds. As for
summative WCEF, there is the concern, similar to the one voiced earlier with respect to breadth of
feedback coverage, that students may not pay attention to it. Indeed, in this case, maybe there is
more strength to this assertion because the work has been completed and the task is already in the
students’ rearview mirror. For this reason, it might be wise to include inquiries about frequency
with those that aim to provide understanding of students’ preferences in terms of feedback and
assessment.

Finally, some thoughts on the connection between WCF and assessment. To begin with, in
reference to the link with frequency, it should be understood that feedback on assessed writing tasks
will be received by students who are likely to be more emotional due to the higher stakes involved.
As a result, it is possible that how they process and act upon this feedback will differ from normal.
Their desire for formative feedback may be heightened, as they are keen to attain an optimum
grade. Conversely, the impact of summative feedback might be reduced for some students if they
receive a grade that they are happy with, and thus deem the accompanying feedback to be
irrelevant. For an example of the latter, Pitt and Norton (2017) quote a student reflecting that “If
I've done well then I don’t pay as much attention [to feedback] than if I’ve done really bad on it”
(p.511). Their study highlights the need for teachers to recognize students’ levels of emotional
maturity in respect to how feedback is received.

The topic of assessment also brings us back to the earlier point about students’ desire for more
personalized feedback. If this is truly their preference, does it follow that they are less concerned
with receiving feedback that is specific to a particular writing task, even if the task is graded? To
put a positive slant on it, that their personal idea of improvement is more important to them than
short-term point gains. If this is the case, to reiterate, acquiescing to requests of this kind from
students, would necessitate shifting the focus of assessment away from course goals. With teachers’
greater knowledge of specific genres of writing and the language appropriate to them, this seems
ill-advised. Once more, before discussions on modifications on feedback commence, a more
definitive answer on this issue is required for the particular context of this study.

The above sections include four areas for further analysis that were included in the survey:
Clarity of Written Feedback, Balance of Written Feedback, Focus of Written Feedback, and Grade-
Related Written Feedback. They are summarised in the following four questions, with frequency, as
suggested previously, included as one area of inquiry within the fourth question (see Appendix A

for the full survey).
Do students want the feedback they receive to be more clear/detailed?

Do students want feedback that focuses on both positive and negative performance?

What kinds of language use do students want feedback to focus on?
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Do students want to see a clearer connection between feedback and assessment?

Methodology

Participants

The participants were university students taking elective English courses at a private
university in Tokyo, Japan. 80 students agreed to participate and submitted responses to the
questionnaire. Participants belong to 10 different faculties (Table 1) and the majority of them were
first and second year students (Table 2). The majority of the participants provided TOEIC scores to
display English proficiency that ranged from 225-940, with the highest percentage in the range,
550-780 (Table 3). IELTS scores were inquired about, but the majority of participants have never

taken the test before (Table 4).

Table 1
Distribution of Participants by Faculty

Name of Faculty Number of Participants
Faculty of Business Administration 11
Faculty of Economics 13
Faculty of Global and Regional Studies 16
Faculty of Information Sciences and Arts 2
Faculty of International Tourism Management 6
Faculty of Law 4
Faculty of Letters 7
Faculty of Regional Development Studies 6
Faculty of Science and Engineering 1
Faculty of Sociology 14
Table 2

Distribution of Participants by Faculty

Years at University Number of Participants
One 25
Two 29
Three 12
Four 12
More than Five 2

Table 3
Distribution of Participant TOEIC Scores

TOEIC Score Range Number of Participants
225-545 15
550-780 32
785-940 14
No Score 19
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Table 4
Distribution of Participant IELTS Scores
IELTS Score Band Number of Participants

Band 4 2

Band 5 13

Band 6 4

Band 7 2

Band 8 1

No Score 58
Questionnaire

A pool of 46 items was created, and after discussion between the researchers, distilled to a
final list of 33 items to be included in the questionnaire. These were divided into the four categories
introduced in the background section above: Clarity of Written Feedback, Balance of Written
Feedback, Focus of Written Feedback, and Grade-Related Written Feedback. In addition, an initial
section was included to collect data on students’ faculties and level of English proficiency. The
questionnaire was compiled on a Google Form in English. It was then translated into Japanese by
one of the researchers (a bilingual speaker of English and Japanese). The translation was further
proofread by a non- bilingual Japanese elementary school teacher for the naturalness of the
Japanese. Multiple discussions were held between the researcher and proofreader to make sure the
nuance of the English wording was not lost in the Japanese translation. The Japanese and English
versions were then combined, with the English version following the Japanese (Appendix A). It
was then distributed to the participants in this bilingual format. This was to avoid excluding input
from non-Japanese students that take the courses. Unfortunately, despite the care taken in

preparation, one of the questions was mistranslated, and so will be excluded from the analysis.

Data Collection

The questionnaire was distributed as a link to a Google Form by either an email or a Stream
comment on the Google Classroom for the course the students were taking in the fall semester of
school year 2022. The researchers and five other teachers in the same department asked the
students orally in their course for participation, along with providing a written message briefly

describing the purpose of the study.

Results

The questionnaire used for this project was divided into four main categories. For the most
part, participants were asked to display their thoughts toward prompts on a four-point Likert scale

of strongly agree, agree, disagree, and strongly disagree. Out of the 19 prompts, 6 had no responses
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in the ‘strongly disagree’ category and an additional 9 had less than 5 responses. Because of this,
the four categories were consolidated into two categories of ‘agree’ and ‘disagree’ to understand the
participants’ perception of the prompts in a broader sense. The findings from prompts that do not
follow the aforementioned Likert scale will be presented in an unconsolidated form. The findings
will be presented according to the structure of the questionnaire. A total of 80 students responded to

the questionnaire.

Clarity of Written Feedback

66 out of 80 participants displayed their interest in receiving an explanation on how teachers
plan to provide written feedback to the class (Table 5). 74 participants stated that they prefer to
receive detailed feedback (Table 5). 71 participants answered that they prefer to receive an
explanation for the mistakes they make, with 61 of these indicating that they would also like
correction (Table 6). 61 participants mentioned that they do not feel that written feedback needs to
be handwritten (Table 5).

Table 5
Distribution of Answers to Section ‘Clarity of Written Feedback’

Questions Agree Disagree
I want my teachers to explain their style of written feedback to the class. 66 14
I want my teachers’ written feedback to be detailed. 74 6
Handwritten feedback is better than typed feedback. 19 61

Table 6
Distribution of Answers to the prompt ‘When I make mistakes, I would prefer my teachers to...” From
Section ‘Clarity of Written Feedback’

Answer Choices Number of Answers
highlight, correct, and explain the mistake 61
highlight and explain the mistake, but not correct it 10
highlight and correct the mistake, but not explain it
highlight the mistake, but not correct or explain it 1
not highlight, correct, or explain the mistake 3

Balance of Written Feedback

More than 72 out of the 80 participants agreed that short comments such as ‘Good job!” and
‘Give examples’ are important for them (Table 7). 76 of the participants indicated that written
feedback from teachers motivates them to improve their writing, and 54 think that the feedback
should focus on errors and weak points (Table 7). 74 of the participants indicated that they want
detailed comments on how to improve their writing. The same number of participants confirmed

that they do not take written feedback as personal criticism (Table 7). At the same time, 52 out of
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the 80 participants also pointed out that they feel teachers need to expend more effort on providing

WCEF (Table 7).

Table 7
Distribution of Answers to Section ‘Balance of Written Feedback’

Questions Agree Disagree
Short, positive comments like, ‘Good Job!" are important to me. 74 6
Short, critical comments like, ‘Give examples.’ are helpful. 72 8
I want my teachers to give detailed written comments on how to improve 74 6
my writing.
Teachers” written feedback should focus mostly on errors and weak 54 %6
points.
Teachers” written feedback motivates me to improve my writing. 76 4
Teacher's written feedback feels like personal criticism. 6 74
Based on your past experiences, teachers should put more effort into s )8

giving feedback on written work.

Focus of Written Feedback

55 out of 80 participants indicated that they want feedback on every kind of mistake made in
their writing, while only four displayed no interest in written feedback from the teacher (Table 8).
70 participants answered that they want the same mistake pointed out multiple times if made
repeatedly in a single paper (Table 9). A large majority of the students said that feedback on

vocabulary choice, grammar, spelling, formatting, and content is important (Table 10).

Table 8
Distribution of Answers to Section ‘Focus of Written Feedback’ Part 2

Questions Agree Disagree

I want teachers to give written feedback on every kind of mistake in my 55 )5
writing.

I don't want written feedback. I only want to know my score. 4 76

Table 9
Distribution of Answers to Section ‘Focus of Written Feedback’ Part 3

Question Answers

Just | More than | Every
once once time

If I make the same mistake many times in a single piece of writing, I
10 32 38

want the teacher to correct it.
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Table 10
Distribution of Answers to Section ‘Focus of Written Feedback’ Part 1
Questions Answers
1 2 3 4
How important is it for you to receive written feedback on your vocabulary 35 39 6 0

choices? Please select from 1 (Very important) to 4 (Not important)

How important is it for you to receive written feedback on your grammar? 49 8 3 0
Please select from 1 (Very important) to 4 (Not important)

How important is it for you to receive written feedback on your spelling? 8 32 16 4
Please select from 1 (Very important) to 4 (Not important)

How important is it for you to receive written feedback on your formatting? 53 oy 4 |
Please select from 1 (Very important) to 4 (Not important)

How important is it for you to receive written feedback on your ideas? 41 30 ] 1
Please select from 1 (Very important) to 4 (Not important)

Grade-Related Written Feedback

67 of the 80 participants stated that the assessment criteria should be explained to them before
they commence writing (Table 11). More than 68 participants indicated that the written feedback
from the teacher should not only focus on assessment criteria for the work they produced (Table
11). At the same time, 49 participants showed a preference for written feedback that would help
them improve their grade (Table 11). 53 out of the 80 indicated they want timely feedback in order
to improve their work, and 45 displayed interest in receiving feedback during the writing process.
43 participants expressed a desire to have discussion with the teacher about the written feedback

they receive (Table 11).

Table 11
Distribution of Answers to Section ‘Grade-Related Written Feedback’

Questions Agree Disagree
I want teachers to explain the assessment criteria to me before I start 67 13
writing.
Teachers” written feedback should only focus on assessment criteria for 12 68
the work.
I want teachers’ written feedback to focus on my personal weak points, 75 5
not only the assessment criteria.
Teachers” written feedback should help me know what I have to do to get 49 3]
a good grade.
I want teachers to return feedback quickly, so I can improve my work. 53 27
I want teachers to provide regular feedback during the writing process. 45 35
I want teachers to discuss written feedback with me. 43 37
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Discussion

For ease of understanding, this discussion will be divided into the four categories used in the
questionnaire. Suggestions will be made as to how student expectations for each category could be

met.

Clarity of Written Feedback

The results show that students have quite high expectations regarding the clarity of the

feedback that they would like to receive. Firstly, they would prefer to be given an explanation of
how feedback will be given for the written work they do. This means that teachers will need to be
clear and consistent in their approach to explaining how WCF will be delivered. Furthermore, in
programs where multiple instructors are teaching the same courses, such as that in the context of
this study, coordinating this approach could be a way to ensure consistency across classes. This
could become a feature of orientation classes at the beginning of the courses.
Secondly, most students express a preference for detailed feedback, and the majority of these would
likewise prefer to receive direct feedback. Of course, there are a number of problems with meeting
this requirement. As mentioned before, there is the difficulty of providing clear explanations for
lower level students. Composing detailed guidance of this kind requires a significant amount of
thought and time. Fortunately, one solution could be to make use of the current technology and
compile a catalogue of exemplars for common errors. This can be done using an archive such as the
comment bank on Google Classroom. An archive shared between teachers containing explanations
of common errors with examples would take time to create, but once it was in place, would
significantly speed up the process of giving detailed WCF.

Finally, we should not forget the aforementioned idea regarding the value of indirect feedback
as a means of facilitating long term improvement (Ferris, 2006), something that appears to be
backed up by constructivist theories of learning, wherein learning occurs through doing; in this
case, thinking about and correcting one’s own errors. Consideration of this point results in a
realization that students’ expectations regarding direct feedback can be met, but only with a degree
of compromise and cooperation. They should understand that exemplars of the kind suggested
before will be provided, but not repeatedly. Perhaps teachers could make this explicit in their
explanations of WCF delivery at the start of the course. It should be stated clearly that detailed
feedback will be given on one, perhaps two occasions for each kind of error, but the onus then is on
students to remember the feedback and apply it to errors of the same nature that have been
highlighted by the teacher in future texts. To assist in this process, it would be a good idea to have

students keep a portfolio of their written work.
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Balance of Written Feedback

The results from this section further confirm that students hope to receive detailed feedback
from their teachers. Regarding the balance, as might be expected, the majority agree that the focus
should mostly be on weak points and errors. However, there is also very strong support for teachers
providing short positive and negative comments, and for the proposition that WCF in general
motivates them to improve their writing. Connected to this, is the clear assertion that negative
comments are not taken as criticism. This suggests a strong desire for guidance of any kind, and
that feedback has perhaps not been forthcoming in the past. Thus, the final item in this section of
the survey, ‘Based on your past experiences, teachers should put more effort into giving feedback

on written work’ was answered in the affirmative by 52 out of 80 respondents.

Focus of Written Feedback

This section of the survey looked for answers on what kinds of language students would like
feedback to focus on, and once singled out, how many times they would like repetitions of an error
to be highlighted. The results for the latter allay any teacher concerns that multiple flagging of
consistent errors may be conceived as nagging. The majority expressed a desire for this kind of
approach (Table 9). In terms of categories of focus, there is not much space between the number of
responses requesting attention for each, with all categories seen as important for a majority of
students. Grammar was deemed very marginally to be the greatest concern, and spelling, while
important, was selected with the lowest majority total of the five categories (Table 10). These
results again confirm the students’ strong desire for a large amount of WCF, and consequently, a
need for further discussion on how to provide this without putting too much strain on teaching staff
who already have multiple tasks and responsibilities.

One solution to alleviate this burden was proposed in the final paragraph on clarity of
feedback, however, effective use of technology alone may not be sufficient for teachers who have
heavy teaching schedules, large class sizes, and expectations to fulfill in terms of research.
Therefore, input from other stakeholders, including faculty members with decision making power
over teachers’ workloads is also required. Fortunately, some institutions, like the one where this
study took place, have program coordinators who pay close attention to the working conditions of
each teacher, and are quick to provide advice, and to balance teaching schedules across the
academic year. This kind of approach should be standard across the profession.

In addition to good management practice, one further suggestion to ensure that students’ needs
can be addressed without teachers burning out, is to put more emphasis on student-student
discovery and discussion of errors. If this is to be done, then it needs to be a feature of the course
that is introduced and practiced in the early weeks of classes, and then consistently features

throughout the remainder of the semester. Also, the teacher should ensure that there is a clear
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understanding of the limitations of what a peer can ask of another. This can be done by providing a
list of peer editing questions that enable students to ask each other for help without putting excess
burden on one another. There is a need for time to turn this into a meaningful and productive
activity where collaborative learning can take place, so it may be sensible to consider it as an
integral aspect of the course design that is scheduled to occur on a regular basis.

Taking the above step of encouraging more dialogue between students on feedback and
correction has another merit. In the introduction section of this paper, brief mention was made of
the possible mismatch between students’ and teachers’ perceptions concerning areas of focus for
feedback. It seems obvious that there will be points of divergence between what students feel they
need and what teachers believe are currently the key areas for improvement in students’ language
proficiency. By giving learners a degree of agency in selecting language to address in peer feedback

sessions, the teacher has more justification and leeway to choose the focal point of WCF.

Grade-Related Written Feedback

The section on grade-related feedback seems to have confirmed earlier results that show a
preference amongst students for personalised rather than criteria-related feedback. Indeed, 75 out of
80 respondents agreed with the statement, ‘I want teachers’ written feedback to focus on my
personal weak points, not only the assessment criteria.” Moreover, there was also further support for
clarity through pre-writing disclosure of feedback delivery, in this case, explanation of the
assessment criteria prior to commencing the task. Overall, although the results show that students
are concerned about getting a good grade, their primary expectation would appear to be that WCF
helps them to improve their general proficiency in written English. To address this, the previous
suggestions for teacher action apply.

Regarding the frequency of feedback during grade-related writing tasks, there is majority
support, albeit slight, for regular, timely feedback, and for discussion with the teacher about it. Of
course, these findings are influenced by what is already happening in the writing classes that
students are taking. In some cases, teachers will be actively supporting the students during in-class
writing activities, offering advice, negotiating meaning, and prompting or providing corrections. In
others, teachers will be giving students a more autonomous learning experience, perhaps in the
form of providing the initial input on language, setting the task, then allowing students to complete
it without further teacher support. The results from this section of the survey, and the overwhelming
desire for feedback voiced throughout suggest that the former approach may be the one required in

this particular learning environment.
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Conclusion

This was a preliminary study designed to discover the preferences for WCF of students
enrolled in elective classes offered by a department focusing on English for academic purposes. For
this reason, in addition to the relatively small number of respondents, and the lack of statistical
analysis, it would be unwise to extrapolate the findings to other educational contexts. The purpose
was essentially to embark upon a pathway to improving the efficacy or WCF within the
department. Further steps will be taken in future to analyse the impact of the recommendations
made, and how they are received by students and teachers alike.

To summarise and move towards implementation of the suggestions for feedback delivery
discussed above, the following action plan has been compiled:

Teachers should:
1. explain to students how WCF will be delivered
compile a catalogue of exemplars for common errors

provide exemplars once or twice, but not repeatedly

2.
3.
4. flag multiple instances of repeat errors
5. schedule regular, structured, student-student discovery and discussion of errors
6. actively supporting the students during in-class writing activities
7. provide short positive and negative comments on students’ writing whenever practical or
possible
By design, this list is not exhaustive, nevertheless it still constitutes a significant amount of
work for teachers, and thus, once again, it may not be immediately practical in all teaching
environments. Certain factors must be in place for delivery, primarily, the aforementioned
conditions wherein department coordinators monitor and manage teacher workloads. The 2016
Report of the Independent Teacher Workload Review Group (UK Government, Department for
Education, 2016) states in its conclusion that:
if your current approach [to marking] is unmanageable or disproportionate, stop it and adopt an
approach that considers exactly what the marking needs to achieve for pupils. The impact on
teacher workload must be taken into account when reviewing, developing and following marking
practice and school assessment policies. (p.10)

This recommendation was taken into consideration when writing the action plan.

As teachers, we engage in our work with the students’ best interests at heart. However, it can
happen that we stray onto the path of easy negativity with regards to WCF. The demands on our
time, coupled with the often slow pace of improvement can result in disillusionment and a failure to
provide the support that we should. Furthermore, our motivation to review and develop our

practices can be dampened by a lack of secure employment and working situations where contract
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lengths are insufficient for us to ever see the fruition of the hard work that we put into the programs
that we help develop. The plan outlined in this paper is feasible because the working environment
supports its delivery. It should be remembered in all institutions that good practice can only occur

under good conditions.
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Appendix A

WXLTAT 4 7 HREORHITREICE T 5T ~ 4 — b Survey on Student Preferences for
Feedback on Written Work

BXLTAT A Y ZREORAHEETRAEDEC I RA Y MIOWT, FAEPLE) BoTwd
DRPEHELTWE T, TORTHRDLDINEDT ¥ 7r— P T3, THAHBHNLI T,
7 2 — PORFIZES TH) OTHAEHITRHNL 2 3D ) THA. 5L BH
w7z LEd,

We would like to find out about LEAP students’ preferences for written feedback from their
teachers on English language writing assignments. Please take a few minutes to answer the

questions below. Rest assured that all of your responses will remain anonymous. Thank you!

ATl 73R & 2 C { 728 v, Which faculty do you belong to?

Faculty of Letters 3B

Faculty of Economics #& {50

Faculty of Business Administration #£& 7

Faculty of Law {2572

Faculty of Global and Regional Studies [E[BE47¥)

Faculty of Sociology #1234~

Faculty of International Tourism Management [E[B BG4

Faculty of Regional Development Studies ][5 13557~

Faculty of Information Networking for Innovation and Design {# % 4 77 8
Faculty of Human Life Design 7 4 7 7% 4 > %7

Faculty of Science and Engineering ¥ 1.4

Faculty of Information Sciences and Arts #& %5 #5230

Faculty of Life Sciences 4 a5 £}
Faculty of Food and Nutritional Sciences B ERBEFL -

FAER PR TL 728 v, What is your year of study?
AR
2 44
34
4 4R
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5400

TOEIC iABED A 2T 2 H 2 TL 728\ (BFH TH L) What is your TOEIC score?

120-220
225-545
550-780
785-940
945-990
R

[ELTS DNV FAAT7 %22 TL 3w (BEELTHNIE), * Band 5.5 D4 1E Band 5

& % < 728\ What is your IELTS score?
Band 1
Band 2
Band 3
Band 4
Band 5
Band 6
Band 7
Band 8
Band 9
Rz

TRHIFRE DA S 12DV T Clarity of Written Feedback
WHIREO DN ) R TSIV TH z2 T L 7 S, Making feedback easy for you to

understand.
ELZ) | HEDX PP EThE
Bbw | HBbR 3 9D
Strongly | \» X\gree Strongly
disagree | Disagree agree

FEDT ) WEFHECTED X HI2ax v

FE2EHELOPHPIL TIT L,

I want my teachers to explain their style of

written feedback to the class.
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WHITRED 2 2 ¥ MIFEICH VT L
RS

I want my teachers’ written feedback to be
detailed.

WHIHRED I XA Y MEs A TENZL D
IQUISES SOV ¥/ AN A

Handwritten feedback is better than typed
feedback.

LIZHGEWD D - 7286, BEZE - - -

When I make mistakes, I would prefer my teachers to...

highlight and correct the mistake, but not explain it
o HEEWEITZ4EM LTI LW BIER, ZEMHEV RO
highlight the mistake, but not correct or explain it
o HEWEITOER, BIE, ZEHEVZDD»O
not highlight, correct, or explain the mistake

o HHEWEFT 2R, BIE, €L TCREHEWZROMFHB L TIZ L,
highlight, correct, and explain the mistake
o MREWREFIZIRM L. 2RMECZOPHI LTI L WA, BIEIIAE,
highlight and explain the mistake, but not correct it

o MEWET 2B, BIELTIEL WS, ZEREVLZODD

DAL

HHE TR,

DAL,

WHIFEED /N T 212D\ T Balance of Written Feedback
FTATAYTORWE - WHBETE LRI T H2RHFFED I X Y MTOWTHRZTLZE

", Feedback on good and bad aspects of your writing.

<2
BbZewn
Strongly
disagree

HEHZ
) b 7z
vy

Disagree

RRZ )
g9
Agree

ETHx
9 B9
Strongly
agree

[£{T&F L7 (Good job!)] Loz
HWRITF 4 Thary b pEEVTH S
S EEAICRESZERS

Short, positive comments like, ‘Good Job!" are
important to me.

WHIHRE T, RV L BT o BRI
Al 2B 2 FH VW TIE L v,

I want my teachers to give detailed written
comments on the good points of my writing.
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TRHIFEE TlL, [#%Z /Rt (Give examples) ]
DI ELZBIELZHELZSETEN
Fea Xy PRI ERS,

Short, critical comments like, ‘Give examples.’
are helpful.

HHTEEOa X Y FTI> EHTRIET
A7 4 Y7 2YE\ETE D 0PFHANTE
TIE LW,

I want my teachers to give detailed written
comments on how to improve my writing.

WHIHEEDa XY M, 94 T4 7D
) R RUCENZ > TH W TI LW,
Teachers’ written feedback should focus
mostly on errors and weak points.

WHITEED I XA Y MNX, A4 T4 07 %
Lok FERICETFLIIIZEDIZnEWN
HIEFR—Y g rrE FIFTdinsg,

Teachers’ written feedback motivates me to
improve my writing.

WHIFEE D a2 X ¥ Mid, EWLHNETIE
BAEEPRDOAEZHED LLIERE
LTWb XHIZEL %,

Teacher's written feedback feels like personal
criticism.

INFECRERL 2058 E 2 B wikT &,
THEIEIA T4 Y ZORBIIRETa X~
2L ZLIZE S EHE AN TN
WwWEES,

Based on your past experiences, teachers
should put more effort into giving feedback on
written work.
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INHIFEE D H 512D W T Focus of Written Feedback
SRR EFR CUERHEE) ICBT ARHIFREICH L TR 2 & 2% 2 TL 7223w, Feedback

on different kinds of language use.

(Research Note)

HlRE (HEFO@EY) S RHER) 13, &
ORERERELZLBVET I, UTiEF2
Yoz [1ETHEE| 5 [448<E
KT R OPp5EATIEE N,
How important is it for you to receive written
feedback on your vocabulary choices? Please
select from 1 (Very important) to 4 (Not
important)

I
Y ChE %<%%
B Very Tl w
) Not
important )
important
FA T4 7T LZHEICET 5% 1 4

FAT 4 7T LGRS 55
HIHEEIE, COREEELLE BT Th,
BTiFE250% [1 L THHE] »H
[4 & BEETIEZV] OF»LEA TS
ZE W,

How important is it for you to receive written
feedback on your grammar? Please select from
1 (Very important) to 4 (Not important)

FTAT 4 YT THHLERHEDANXRY ¥
JIWZBT AHREIL, CoOREERE
ERVWETh, UTWEIrb0% [1&
THEE] 6 [4E8CHETE R W]
DHFNHEATLES

How important is it for you to receive written
feedback on your spelling? Please select from
1 (Very important) to 4 (Not important)

FAT 4 TR L 723 T
HIRHITR R, EOMBERIELZ L M
The BTEE2db0% [1 L THEE]
o [4EdHETE RV O )5 #E
ATLIZE v,

How important is it for you to receive written
feedback on your formatting? Please select
from 1 (Very important) to 4 (Not important)




Understanding Student Preferences for Written Feedback on L2 English Writing Assignments

TATA YT THECLLEONFIIHT
HIRHITRE X, COMERELZ L MvE
T2 BTREELDIOX [1 L THHE]
o [4&EETEZV] OF»sE
ATL7ZE W,

How important is it for you to receive written
feedback on your ideas? Please select from 1
(Very important) to 4 (Not important)

TA T4 VT ORHIFEETIZ, £TOMR
DXV MIETEHBLTIILY,

I want teachers to give written feedback on
every kind of mistake in my writing.

FAT 4 YTRETHUEBR) ZHYEL
1o Twiea, B EDORERR
LTIELWTT Dy

If I make the same mistake many times in a
single piece of writing, I want the teacher to
correct it.

MBS 2 B AV VL O THR
MR I 2 0

I don't want written feedback. T only want to

know my score.

USHIHRE & ifE 2O W T Grade-related Written Feedback

AR 15 D B FIE A VIR ISR A IRHIHREIC O W TH R TL 22 & W, Feedback

on written work that has a big impact on your final grade.

4<%
Hb 7w
Strongly
disagree

HEHZ
) Hb
L
Disagree

kel
29
Agree

ETH
9 B
Strongly
agree

TAT 4 Y TREEH IO LANIRA
FHEZFWIL TIZ L o

I want teachers to explain the assessment
criteria to me before I start writing.
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(Research Note)

WHIFRED 3 X ¥ MERAIEHEICBRT
B HIZHRE SN B RS 7,

Teachers™ written feedback should only focus
on assessment criteria for the work.

WHIFRE O 3 X ¥ MIIRAFEHE IR
LT TR, 9474 V7D
DONTHEWVTITL WV,

I want teachers’ written feedback to focus on
my personal weak points, not only the
assessment criteria.

WHIFRED I XA ¥ MIE) TRV
BOARNLONIZEEEZYTTEINLS
~N& 72,

Teachers” written feedback should help me
know what I have to do to get a good grade.

FGAT 4V TREPYLETEDL L HITHR
HIFEEIE R CRILTIE L v,

I want teachers to return feedback quickly, so I
can improve my work.

TA T4 v 7 O@EbEEEE E IR
B TIE LV,

I want teachers to provide regular feedback
during the writing process.

TATA Y TORMBETIT A A H v
va X TIToTIE L v,

I want teachers to discuss written feedback

with me.
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1. IZLHIC

G EMP X LE R OFH BN COSMRELZFEH ) VAL LTHEUHH
ERWHBOEED, . HAEHNOS S OREBRMTILE > Twb, TRiE, 2000 F
THDS OEERERMOEBLOMEER, 1983 16 F o 72 [H54 10 77 AGHE ] &
ZHIUTHEL 2008 4> [FA2HE 30 NG 7 EORFEZIT ANRBRIZ X 2781 F 0%
BALIZHE D S DT 2020 BAETE < OFEEFBIRMIE - AR EAHE IR TW 5,
PWARIZA (2017 dii) (Z BB U7z &9 %t - Z8uih®) 2 2 30fbdis L0, [ =28
SRGFEICE S THBRINEF 00T I 225 14 (ERIFH R OTEHIMNESR) 2BW»
Ty ZOALZREEZFH ) Vv — AL LTEDH R, XA U N—DHERRZE L THUD
IEAA] LEF L7z S HITHRE (2019: i) TIXEEME L0 [SiER LT RO
B 55 H AN LA, BED 50 (meaningful interaction) % L CEMLRHE 2 %It
A - B - 2L HOZ FRS 29 T L WliiEB & Bl s 3 2 78RR ] LEk L C
Wb, ARETHEBEEEE VIFEZMHL, mxiEoTn L,

DL B RBICBIT AL BIE, FHEO R TILM G I (intercultural
competencies) (v} ¥ | 2015; Byram, 1997; Deardorff, 2006) DFEEICKE L HFH5T5 2
EH KED 9 K THEN L 72314 (Sonia* Troisi, 2013) M THOLNIZ R ->TEBH, D
EIC D B H LD BFEANDORAERL T I 2 =7 — ¥ 3 YOI Lk EOkk 4 77 H
BERDENN DO FEEHE - 7R THE SN TV S,

ERESIZIERORERB & LTI TIE R L, BN TIOR3 HEI N, R4
BEREVPHRE SN TS, Lo L, ERSOEBIMBIZIERE TR L2y M bdHbH—
JiTy BN L5 TIRoOREL H L L8500 TE. HAENO EHS o ER s %
BBIL729 2T BB E2HL L 28RB 2 RIS ¥ ¥ Ea—% 50 LI
(2019: 23) 12 & % & IERRYM O EBSZE A0S [44 - # B3t /ﬁ%&%@#%%n
HHICEKBTAHATHL I L] R [FERHMEZ B TR m%(ﬂbé EWTE,
RO - OB ZIER T HIEDTEL] ZEFA)y FELTHITOLNLAH, —
HT, IERICHRTHHESEWZTIZ, [EOREOHBEWNMAZITIRER] [HHOD
WENEEHRLZZET, WRZPAEOEREZGIZM L 220X ET 250 2Tl
VHEMBOLBFEIWIZL T D,

T, IEROEBREIBICSIN L 7228 B BEREBEZ LX) IZEHXTWEDES
I Mo BIMLTVREZHTHMO LIZK ERHEL S EFAELLNESL I 0

FHE 2021 4F 10 H 2 5 BRI - TIESSA O ERR IS & U TR T 8% 8) 2 F i
L7ze ZOBOBMFLEENRE LA V7 Ca—TlRLE»S [HBoh-2s] $£<
Holclw)axy bAEINL—F T, BPTHEHZRITONTROTLE > 2F4D
Wizo TOFEELEINEEEZ RO T LT 2O RMPERNZ 7200 F 725k T TihE)
el 72 AL B OFTEIMLIC SRWEELZIEC L 2 3R o72Dh. HoTzl
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T, ZENZEDLIIFILIZDTHAH I Do ZOL) REMED > THHTEIT-
720 AT 4 ¥ F a2 =20 RZTEL, SFAEOM» S B2 1E M ER IS 2
WTERET %o
2. JEAviisE

ERRIHEIE, WPEREE -3 ZoREO R WAL L. BN TRUUARZ T 5
d d & LT, [Internationalization at Home] (N7 % EEAL) & w9 & (Crowther, 2000)
E) ANSNAHBFEEH L WHMED > TEY. KL (2019) o FE B HAS B H SRR
TIZL B L. HARENTI 1990 FAEIEH HFEIE S TV 5, 2000 4FLIREIZHR 2 0
TANREGIERO B ZT. A VT4 v 2E0 (FfF, 2021) . FFICHA4 2RO
BERBEREREIN T D, 2O ITHMPMT S-S NDIERTH 205, ARG S e
WIEEA O EE s D EESERQ SN TW A, L (2009) Tk, KS¥EHE O IERIMEH)
IZoWT, ZEOHTEMON L OBt Z0EFZS MBS N, B - ERFNET O
NG Y ADWNTHENBFEOLERDIRBINT WD, Lk LA)IE (2019: 23) T
[ERRCTIEBRLEN TV AW LZ5E - ET5HE] & LT ERTREALSAZW
RO E o TWAZ ENBRIENT WS,

IEFNOEBIME L LToHEp LA v, BXbY— 27 Vo HARNRE & 244
DFELEPHBIER 2B L TED L) IEEHREMEL Tk 1 FITb7zo TH
BLMEITH (2007) OFFZED BIRGEV [REELBR] 5 A5 — F L2W#EE, W
BEEIOH CEB AR 200 S A T LIERIE A AT 5 2 LT RV OBHEBGR
2D TV CHEAIBRRS N TV 5,

S ALK HATEC S L 72 54 & HARNFEAE O K NN E B 58RI D W Tl
L7z/h2 (2015: 178) Tl AEICBIT 2HE WA ADEF#E L HRANFEO KN
ZRESGELRBLREOIEDWRBRENTZE LTWA, TDO—FHT. ZORIA MBS L
I [ AR REHBRDRFEF ¥ S ZA B TRREEREENS 2 & ] %,
[ AR AR ISR DO LR Z A AT 2 D TE RIS EATERIIEE SN wv e v
IMEDHM AL 7] ZeAFIPNTV D,

AB (2016: 40) Tl [EBERT V5747 - 707 b OBINE % xR ER
HEREMERAEZ TV 7Y 27 POZETDOHIZOWTERLTWAEY, ZOHTHI
L7z AR N T 2 PG O 7 — & Z IO LT 5 GHTERD S 131
@tkBEohc [REWE - bz RFesrar 702 M 3%4EL, 327927 bOfEk
NDOEHEFES T M T, FEZLIZ. HRALZBIMEDZ K 2 HD 5 HENDEN
IR BT AL R I N T 5,

IERMEE O FE IO W CREMNC AL L 72 B 1A (2020) Tlid, FEFECTHAM 2 BUST
%R & HARGE T &2 U 2 BEINAEE AR X 2 2 LMo B2 IR Y &Y .
DEBEPSRATELZIERSRICANTTOMREEZ, HRERT /T A ETADI AL IV
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7. BRHE). WY RY R WL OO ME A S ELE L T B DS, R Sz I
yiw%A%%Eﬁ&%tha THLIETHRTEDLLDLH D LIBRTWVD,
SR IZ A (2021: 13) T, HAFEHEERFEZHEEZ RIS vy o —ditk %

%ﬁb\ AP O HARGE SR 70 & O IEBING B~ ORI 2 S E TORMEL . BN
Lo THRT 2 HARGEHE O Mk - B - BECHT2FHORBIIOVWTHLTW
Bo IMTORER, [ZilAE, YR L ORISR I Tn 2 & TIERSHES) Ik
BIZBINT 2 L9125 & & B, IERINGEI O TR 721 2 BE 958 o =8 G812
BIEPLTWIHIETBEIENWSRICh o7 T 5,

ZOLHIITVL O DOIEFNOEBERMBEOEE,r SR ZTL 201d, EiSTHh-T
b WSS L2287, SR UL RPRL 2% & oREEi%zE L <. Ha
BEROEZMIZY, 707 NIEOP) A ohE & OMRELZHEEL T O
FERLTVWBE W) ZEThHhb, LeL—KFT. IERVHE OGO LEME S B S T
Wh, F¥ YNANTIOL ) RIEOLEAMBICHKE S, FEEM S RO %
HETIENTERITNIBORD RN LD DIZR S TLE ) &) WTEElE S R
ENTV5, EBEEED [BEFL MR, I, XS OEFHERBICBNT
AL B OE R REUEFEOPIMEST, ERBFEL LTHBL TV Z &S
2END] (BAIEA, 2020: 52) & §2ATHIEICIIER DT 5. 7272, FHEHERBIC
FENTNOEENHDBH ). % OBEERM CTEBEIMENS RO A ) F 2T ATH AR
FNDLINE—EORMBLETH S )0 NGB TH - THEBEIAEIH ) Lo &) 5
e LCHESLAER (2020: 9) Tik, [ERE, BMEBNICIE, FRZNofFEsian
U723 ), FEORACHEEIOFRECD R L LMD iELTnb] E3hT
Wb, b, IERREIRRIC, IESSOEREIME O IR LE T, £ ORI EOERIC
EDFEPEREN, XD IVEBANLYEESIN TSI EPE TG, €D LD &,
AR TOPEZ—DODBERHIL b EER D,

3. WiFEIiE
3.1 HEEOBELR

AREITIE, 2021 FREEICER 2 S CHR 2 ARV RFAN THER L 72 BB ERR IS O
FEEMEZOWTHRL, FRFNICRIEROEBEBIEZRE S TB 53, St
YRR B2 AL R OE 2 DRI I o7,

Z 2T, 2021 4F 10 HIS, FAER LT 5eA3 R % 5 BN A3 312 SDGs D 17 O H AR
ICBEDTCTHF ¥ S ZAOFATHEEZ SR L, HO 72 HIZHT% SDGs 12DV TE 2K
BT bew)Tuy =y MNREGEE LY 6 22 HIZHED FEh L 720

OIS EBEIAS L L CoRALMBEIEENICIE 1 FA~ 3FELEFTTO 11 ADFE
BEMLUTze ZMFAEOB I, TNENHARENS 4. XbFA 34 HE1A B
Bl1% AVTF U H 1B THoT 6 PHOBIZI10BIERT =27 ¥ a vy 72T 7205
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3 0E. B4, S5 EL BT o 4 ISR E & I2 SDGs IZOWTHUER L &
WA T =23 ay T EToT. FOMIIIODTNV—TFIhhN, FNEFRO T V— TG
\ZSDGs IZ2OWTRHERHRELZ R L, Mwa 72T, TORELFEPT 5 Project Based
Learning (DLF PBL) %#4To7z0 K7V —7 O/ A v 3x—1x, DIFO#) TH5. KF
TR HAEN S 2 ENPE LT 5,

FN—T 1 ENFEAE 24, X FalgFEE 14 AV Ty E¥E L4

FV—72: ENFAE2 %, XM FAMBEE L4 PEBESA 4

V=73 EHNFA B XM FAREEE L4 BBEEYA K

BHZ, BT =27 Y a vy TRICSINSAO PBL O#ERI Z MR L 72 ) AHERICIE U
720§ AN, TELEZFEENHE TERCFTEAAM LTV T L% HIFLAMGH
BET 2 DN 720 o720, PO SNIAFNT =2 v a vy TPAE, ET V=T D X
YON=DHE DD BB 7V — T HIZHE T > TPBLZH#ED Tz, £ 70—
TTENENEB L2, [ROED O — ] 2FHOTRHTLZZ L2 o TV,
ENZENOTNV—TI1ZSDGs D 17 DHEE?S 1 D% HEIRL., TNICHED T CTiE%L
RRLUMEZ RIS 2K EE 2T ZIV—7 112 [SDGsl4 {lEOENSEFAH) | ICH
WO TR BB OMWRAHEO T IMEEEZ 2V 7T — 2B L7zos, FEERIETET
LD AT o720 ZIV—T 213 [SDGsll AT OENEFHOL D %] ITHEDIT T,
tha e NIZE o THEARTWHIE O ) OFEH D20, KFFDHBIAESIEA L BA
ADEIZHT A4 XY P2l U2 G35 0M % L7z Hilao o A v R &Y
PROFEBCERIZEOLESLholze ZNV—T31% [SDGsT TARIVF—%HRARIZ,
ZL T2V — 2T & SDGs 13. KAEZEBNZ BRI 25tk 2 | (CHEDF T, FNTEH A
BIEODT L SHEDORAY — 2R L7230, B2 bTFYAL v Liznany 7 %21F
WL, =7 F v 82BN L EB A EA L7z,
BECHREOEEPEARNICL > TE BB TIX, HAOKFNOMB D HIZH A
T—=22ay TIZA> TGREOFEHMEIZOWTT FNXL AL T B o7z, BHFT240H
RNFEPFEFHZROTLE) Lozl &, Fillaa o 4 R Gk & ) kT
TOWEHVPHHICTE R L5 EDRNL H o722 3 HIZIZFENOF —T 0 F v 3%
AT T NV—"T® PBL DR ZFER L THEENIHE T L7,

32 A vy a—HELDWH

WD 2 AP ISP A 2 0 RIS, Yy Ea—2FElE L 720 AWFZET
& CORACHEHINEEIORTEIMULICL SRPHEELZIK LS 2 L3 h 7200, Ho
ETE, TNEEDIHIHRLIZDOTHA ) e nH) e % [ OFLICHEZ
TV 70, FFICUTOEMEBIZOWT O 217572,

AEENCBML TR - 722 R4 Yozl b ZOHMRLZDOROIRMN,

AGFIBIM L T EAGBIPFITE VLD D
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TN —=TDNIHLERELTEALRI L EZK LD
XALD B A AN IALFERITEF 25 L X, Ke2F5Z R, AWICT A EiL.

A 2= B L0 REhTilgi 2 o -ENEE 24268 1084 (ENSAES
%, NhFAmHEA 24, hEGEA L 4 BERGEE 1/ A T v gE
1%)?%5 KREDE, FiLof vy Ca—lhEr [Ty RME] L35, 1%

—IHEBEESMFAE 1 1 OB T 1 AR 20 0 BET - 72 UigFHlaar v A
A EGAER DL T > 72728, $XT ZOOM % il L7-5@ba CHfi L7z, I SiEI1X
9 ASHAGE, 1 O ER G5 EOAREEE T, A H 23 L] 2 £ T
 L72NEZ LTI L7z FEFEO XFAL T — 7 I3EZ D H AFEICHR L TOMr 217 -
7o LFALL 727 — & OGHITIIAT (2003) OBIERZ T 7y K-kt )— - 77
o—F (M-GTA LWERR) % w7z,

ARIFFED I M-GTA Z V7B X, OB A& AMOBEHENZRLD &1,
Thabb [FHIWHAEERICER U ABATEIOFH & FHNCENHE] Th Y [t
RFLTHLHENTO AWK E L > TWDH I L] (KT, 2003: 89-90) 7205 THbo 5
PR SUALE SesR e B PR L O BRI S S BN S BT 2 BMF A DK T S RATE). £
LTCZEO7UvA%BS>THM LTV DIIM-GTA IZ# L TW5b L # 2 72 M-GTA T
EXFALT— % 2@ W a6, [BEE] TEsk] THAB] [BEMAE] Evw) 420
McHR sz [T —27 v — ] ZRA L Tw <, 7=y RIEFDFED 2515
LN BARE 2 R LR 23 % e WICE ZAA, E38%E S 5 I1TEHH L7255
LTHERZ AR L, S 5ITHE&E % MBI IERE LEBOMSOBREME Ly 7

TV —%ERT 5. [BMERLH T T —PHEIHEED T 5 NG T & F o 72 BRS,
GHT =< CTRELIZTO AL Ik o728 &) ZHFNEA KT, 2016: 8) &
L. REENCOHRERE A =) =54 Y& LCHBICRB L, ER LA 7T —i
A OBRYEZ R TRT . M-GTA BT A& E1E [F— % 2R L THON I
HRbDOTH ) —EREOHLOLHELFHITEL D D] (KT, 2003:25) THDH,
— 7 [He] OFREIER2 %,

IR T a3

41 HIRMI OB
LFALL 7T =7 2 PRI A T 7R, STHE, 97T —, 1T h 7T —
AR EN ('), TNSOBREMAREN (B1) IR L7z, #REIIKERIIZE ST
A) I, B) WEEiH. ©) WEEIAIRD R o T, 120720 BE& O % O Bl 1M ek o
OWIEL %o 5 7o 7 — FRBEFEFTH 5. DLF Tl HERMOTENICH > TREL L BRTw
Ko ZOBE A7aV =3 [ ] & [ ] TRY. T/ #HEA VI 2 —0DFk
R L WINPT ) THAHL, B MRS EZ AT A5HR4 » M

%o 72T T2 5 W TR T %o
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Practices and difficulties of extracurricular intercultural
collaborative activity

- through analysis of interviews with participating students -

Miho YAMAUCHI

(Department of International Tourism, Nagasaki International University)

Abstract:

How do students who have participated an extracurricular intercultural activity? Do they
experience any difficulties in participating in the program? The author conducted an extracurricular
intercultural program for six months from October 2021. Interviews were conducted with 10 of the
participants and analyzed using M-GTA. As a result, concepts such as [schedule coordination]
[communication with foreign students] were generated in the [difficulty] category. Although some
participants quit the activity because of [Ldifficulty] , we could see that some participants overcame
[difficulty] by finding [intercultural collaborative activity strategy] . It was suggested that in order
to reduce the [difficulty] of [schedule coordination] , it is necessary to create a regular place where

it is easy to continue the activities.
Keywords:

Intercultural collavorative learning, extracurricular activities, Intercultural cooperative activities,

difficulties, M-GTA
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Where Has "Society" Been Positioned
in Japanese Language Education?

-A Survey Report of Academic Papers Published
in the Journal of Japanese Language Education

Ryuta Ushikubo, Makiko Fukumura

Abstract

We selected 65 articles from a total of 1,427 articles published in the academic journals “Japanese
Language Education”, then analyzed their contents to understand how the term “society” has been
used in Japanese language education. The term "society" was introduced in the 1980s in the context
of discussing sociolinguistics and Japanese affairs (Nihon-Jijyo). We found that “society” came to
be used in the context of discussing the purpose of Japanese language education after discussions
during the period when teaching methods were changing in the early 1990s. Furthermore, we learned
that “society” has become an important term in Community-based Japanese language education
especially with the increase in the number of foreign permanent residents in Japan after 2000.
Furthermore, the lack of sufficient discussion about what it means to "aim for society" in educational
practices suggests that there is no clear direction being set.

nn

Keywords: academic journal "Japanese Language Education," "society," transition of meaning,

educational practice, content analysis
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Challenges of Intercultural Collaborative Classrooms Conducted
by Hybrid Method Combining Face-to-Face and Online

-Differences in Motivation and Attitude towards Classes among the
Students-

Mino Takahashi (Tohoku University)

Abstract:

This paper analyzes Intercultural Collaborative Classes held from April to August 2022 where
Japanese students studied together with students from across the globe. The class was taught as a
hybrid course which combined face-to-face and online instruction. Since 2020, because of COVID-
19, the classroom has changed, from mainly face-to-face instruction to either online or hybrid
instruction. At the same time, the boundaries of the classroom have expanded to encompass the
world. Moreover, this has also helped students from different universities in Japan to attend the
same online class and study together. This makes the classroom more diverse and interesting for
students who can discuss certain topics with the benefit of a range of perspectives and experiences.
The results were in line with the initial hypothesis, but some challenges remain. One of the biggest
challenges is that some online students did not show their faces, which means that students
discussed the subject matter without seeing each other’s faces. This was disappointing to some
students and they lost the motivation to study together with others. This also made it difficult for
students to build good relationships with other students. Students may have chosen not to show
their faces due to the inability to turn on their cameras as a result of low internet bandwidth,
shyness about showing their faces, or disengagement and lack of motivation.

Though some challenges remain, online classes help students meet students from all over the
world and get together in one classroom, and give them the opportunities to discuss a variety of
matters, which is actually stimulating to a lot of students. It is important to harness the potential of

this type of class by overcoming the challenges.
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Editor’s Postscript:

The inaugural issue of Bulletin of the Center for Global Education and Exchange has been
ready for publishing. We are deeply grateful for the all who have given their efforts for this issue.

The manuscripts published in the bulletin are peer reviewed. We called for papers in the
research fields of global education, cross-cultural understanding, English teaching, Japanese
teaching which related to the education and research aims of the Center for Global Education and
Exchange. The submitted papers are reviewed by the professionals of the above research fields.

There were nine manuscripts submitted to the inaugural issue. After reviewing by the eighteen
referees, each of two manuscripts are accepted as academic paper, research note, and report. We
believe that the valuable comments from referees largely improved these manuscripts. We thank the
referees for their cooperation.

Finally, I would like to thank the editorial committee members for their hard work to find the
proper referees, and also the editorial staff members for their various supports.

March 2023

The editorial committee of Bulletin of the Toyo University Center for Global Education and Exchange

The editor in chief, Jinghui Dong
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